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Abstract  

Impressive speculation has been made to carry technology to 

schools and these ventures have for sure brought about a large 

number of “examples of overcoming adversity”. Nonetheless, there 

is one critical gap in the instructive purposes of technology that 

should be addressed. Research shows that although most teachers 

and students tend to use these tools in teaching language skills, they 

refuse to do so for fear of using technology tools in the classroom; 

therefore, to shed light on different aspects of this critical point, the 

present study reviewed the possible relationship between 

technology use and students’ fear and anxiety in the literature. The 

findings of this study showed that teachers and students who have a 

high level of computer knowledge are less afraid of technology. The 

findings also showed that another factor of the language learners’ 

reluctance of using technology is their teachers’ beliefs about the 

effectiveness of these tools. The results of the present study provide 

suggestions for training language teachers to educational planners 

about a more efficient process of language teaching due to the new 

needs in the use of technology in English language teaching. A 

significant implication, thusly, is that the training and preparation of 

teachers and directors ought to turn into a need in creating 

technology-related proficient turn of events. 
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1. Introduction 

The rapid growth of information and the evolution of new technologies in recent 

years have led to changes in various areas of societies, including their educational 

system, and with the advancement of technology and educational technology, tools, 

and methods of teaching and learning languages have also changed (Al-Obaydi, 

Shakki, et al., 2023; Barak et al., 2016; Sung et al., 2017). Resulting of applying 

different technologies such as productive, political, and civic technology, quick 

expansions have caused dramatic changes in societies’ economic and industrial 

structures (Celce-Murcia et al., 2014; Gao et al., 2022; Wang, 2023; Wang, Pan, et 

al., 2023; Xie et al., 2021). These alterations have a considerable effect on the 

process of life and occupation of people throughout the world, and they have 

seriously confronted conventional methods of language teaching, learning, and 

education management (Alalwan et al., 2020; Chang, 2010).  

Technology tools have become an integral part of teaching, and the range of 

teaching and learning tools is no longer limited to pens and boards (Akpan & Beard, 

2013; Chen et al., 2020). The use of technology tools in education has become very 

important and necessary in today’s world (Alraimi et al., 2015; Correa, 2015; Teo et 

al., 2022). The advancement of communication technology and interaction in 

education programs has been an effective and sustainable step that has been able to 

create a qualitative change in goals, programs, and methods, and as a result, it leads 

to the effectiveness of education (Chen, 2017; Green et al., 2020; Kessler et al., 

2012). It is generally expected that by employing technologies in educational 

settings developing unsolvable problems such as applying education, focusing on 

learners’ abilities and needs, institutionalizing the student-centered, changing the 

role of the teacher as a guide, and finally authenticating lifelong learning can be 

achieved (Galla, 2016; Gao et al., 2012; Pang et al., 2015; Teo et al., 2022). In other 

words, information and communication technology can be used today as a powerful 

tool to improve the quality and efficiency of education (Abeysekera & Dawson, 

2015; Hockly, 2015; Viberg & Grönlund, 2017). 

The technology utilized in schools overall has expanded in excess of a 

hundredfold over the most recent twenty years. A lot of this speculation has been 

made in light of the suspicion that technology-interceded learning conditions give 

open doors to understudies to look for and dissect information, tackle issues, impart, 

and team up, consequently outfitting them with a bunch of skills to be serious in the 

commercial center. In any case, the historical backdrop of the utilization of 
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technology in schools has recommended that teachers would forsake technology 

that does not fit the social association of tutoring (Wang, Pan, et al., 2023). There 

have been a large number of "examples of overcoming adversity" to show that 

when utilized appropriately, technology prompts upgraded educating and learning 

results. 

Educational technology and language learning are one of the achievements of 

information technology in the field of humanities, which has its own theoretical 

framework and principles (Huang et al., 2020). This technology has a 

multidimensional and interdisciplinary nature that has been created because of 

research in the theoretical and practical principles and intermediate fields of applied 

linguistics, computational linguistics, and the knowledge of the optimal use of 

technology (Hsu, 2017). The rapid development of devices has made it possible for 

teachers to present their content to students in a variety of ways. Technology and 

computer tools are expected to be widely used as a means of completing instruction 

in the classroom. The use of computers and technological tools in English language 

teaching is evolving and increasing, and this is also significant in the language 

teaching field of study (Imlawi et al., 2015). 

Numerous specialists have shown that technology has been changing homeroom 

practices and educational experiences (Pérez-Escoda et al., 2019; Pratolo & 

Solikhati, 2020; Tamborg et al., 2018; Zimmer et al., 2021). These changes 

remember a shift in the job of the educator from being the sole wellspring of 

information to a more complicated job of arranging example targets with 

understudies, giving a fluctuating level of help for various understudies, observing 

understudies' advancement, and empowering reflection on study hall exercises 

(Shanshan & Wenfei, 2022). By using computers and other technology-related tools, 

the learning process can be targeted and language learners’ progress can be 

achieved. In fact, teachers can improve the knowledge and skills of their learners 

and make the learning process more effective and engaging, which requires the 

presence of capable teachers and instructors in the subjects taught and the use of 

educational technology tools in the classroom (Alavi et al., 2022; Jensen & 

Konradsen, 2018). This breadth of technology tools and the benefits of using 

computers in education requires that teachers and learners be proficient in computer 

skills (Kashada et al., 2018). However, as technology has grown rapidly, teachers 

have generally been slow to adapt it to their teaching and use it efficiently, 

preventing them from doing well in the successful use of technology tools (Barrett 
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et al., 2023). Students have likewise taken on a more dynamic job in their own way 

of learning by utilizing technology to look for and examine information, and 

distribute and share their discoveries. They are currently more drawn in and can 

improve associations between their past growth opportunities and the new ideas or 

standards being educated (Palacios-Hidalgo & Huertas-Abril, 2022). 

The usefulness of using technology tools in language teaching does not assure 

that language learners will be able to use technology tools in the classroom (Alraimi 

et al., 2015). Students are skeptical about the use of technological tools due to some 

factors. One of the most common factors is anxiety (Celce-Murcia et al., 2014; 

Hafner & Ho, 2020; Wang, 2023). This concern of students is mainly formed by 

encountering technological tools called technophobia or fear of computers or 

computer anxiety, which means that a person feels fear and panic when using a 

computer or thinking about using a computer in the future (Hartwick, 2018). Fear of 

technology is an influential factor that prevents its good and successful application 

in any field (Huang et al., 2020; Wang, 2023; Wang, Pan, et al., 2023).  

Efforts to improve education through information and communication 

technology require a clear understanding of the role of language learners in 

education (Kim & Belcher, 2020). In any case, these "examples of overcoming 

adversity" are not boundless peculiarities in schools. In contrast to equipment, 

network, and programming, the practices and their sociocultural settings that have 

prompted these positive educating and learning results struggle with being 

maintained and spread across study halls and schools to prompt the guaranteed 

change in schools (Dashtestani & Hojatpanah, 2022; Eryansyah et al., 2019). 

Despite the fact that advances have not changed schools in that frame of mind as 

could have been anticipated, they have prompted irreversible changes in the way we 

work, live, convey, and play. This paper first expects to analyze the gap between 

technology patterns and the utilization of technology in schools, and afterward 

investigate options of how this gap might be addressed to change the educating and 

growing experiences in schools (Kaeophanuek et al., 2018). The accentuation of the 

conversation isn’t on the utilization of technology in essence, yet rather on how 

technology might act as an establishment and middle person for the change of 

practices in schools. Such change is turning out to be particularly earnest given that 

the exercises our students participate in their day-to-day existences have become 

unmistakably disassociated from the educating and learning exercises in their 

schools. At the point when this occurs, students might track down homeroom 
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exercises aimlessly and become withdrawn in school (Mudra, 2020). 

Many factors are effective in the integration of educational technologies by 

language learners in language teaching processes and one of these factors is 

language learners’ beliefs (Pun & Curle, 2022). A review of the research 

background in teacher education shows that teachers’ teaching methods and their 

beliefs about the integration of educational technologies have already been studied 

separately in different studies. However, studies have rarely been conducted to 

investigate language learners’ beliefs about technology integration in language 

classrooms. Undoubtedly, the lack of research in this area is a logical reason to 

examine language learners’ beliefs about technology. Therefore, it is required to pay 

special attention to this phenomenon with the need to increase the use of technology 

and computer tools to target language teaching and learning. In the current study, 

the researchers intend to review the use of technology and the anxiety of English 

language students. 

 

2. Review of the Literature 

2.1. Theoretical Framework 

2.1.1. The Integration of Information and Communication Technology in Society 

and Education 

The spread of technology has prompted another climate that requires the need to 

place at the top of the priority list the nature and wellsprings of technology 

uneasiness. Late examinations have handled this issue in a restricted manner, which 

doesn't mirror the boundless thoughtfulness regarding involving information and 

communication technology in different settings. Thus, the earlier investigations 

zeroed in on the wellsprings of uneasiness and characterize it on various levels. 

They have proposed different components of information and communication 

technology relying upon the hypothetical model (Pun & Curle, 2022). Moreover, 

the oddity of technology uneasiness drives scientists to handle its idea by zeroing in 

on fostering a normalized device to gauge this peculiarity by characterizing the 

build of technology nervousness. In previous years, engineers have begun creating 

information and communication technology instruments that can improve the 

mental parts of regular classes. As of late, scientists are quicker to embrace 

information and communication technology that can help students during the time 

in class by creating a sort of worldwide homeroom that can be shared by 
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understudies from different spots to share their perspectives utilizing imaginative 

educating styles. What's more, they endeavor to address the "at home" instructing 

issue that shows up during oneself review strategy. Virtual worldwide conferencing 

is another model that shows how information and communication technology 

applications might be helpful for educators and the future advancement of shrewd 

substance and self-improvement. To have the option to research students' 

mentalities and goals to utilize technology, the three highlights are incorporated and 

coordinated with information and communication technology (Abe, 2021). 

Drenching is an emotional mental reaction, not a dispassionately quantifiable 

property of a framework. Another complex development, collaboration, portrays 

parts of human-PC connection as well as PC-interceded communication between 

people. By the goodness of the substance of virtual climate applications, the 

creative mind is invigorated by the limit of the client's brain to see non-existent 

items. It is the consequence of the blend of earlier information and as of late 

familiar information. The examination model filled in as a rule for forming surveys 

and deliberately performing factual examinations to test the speculations. The three 

fundamental elements were inspected to see whether they impact the expectation to 

utilize technology (Bustamante, 2020). 

Today, information and communication technology, as a powerful and influential 

phenomenon in society, has a special and important place in education. With the 

advent of new communication technologies and the penetration of computers in 

various areas of human social life, one of the most important innovations in 

language learning, computer-assisted language learning (CALL), emerged. 

Williams et al. (2014) define CALL as “processes in which language learners 

improve their language skills through computer and technology”. 

There are many benefits to using computers and technology tools in teaching, 

learning, and practicing a foreign/second language (Barak et al., 2016). Bozkurt and 

Keefer (2018) believed that the use of technology tools plays an important role in 

involving language learners in language learning. Chang (2016) described ICT tools 

as an important and necessary tool in any educational system, in which case it is 

possible to upgrade educational materials and provide high-quality teaching 

materials, as well as provide independence for students to learn and learn better. The 

use of computers and technological tools in language teaching has created new 

stages in modern language teaching and learning. Garrido-Iñigo and 

Rodríguez-Moreno (2015) argued that using technology tools and knowing how to 
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use them to support and improve student learning is essential for professional 

teachers in today’s world. This knowledge and application of technological tools in 

teaching by teachers facilitate the process of teaching and learning in this modern 

and information-rich age. In fact, the main purpose of using technology tools in 

teaching is to facilitate learning and faster comprehension (Imlawi et al., 2015). 

This is reflected in the results of numerous studies, including Gao et al. (2012) and 

Kashada et al. (2018) who believed that the use of technology tools in education 

provides opportunities for language learners to engage in real-world learning and, in 

general, to learn a foreign language. 

The traditional classroom environment for teaching and learning a language is 

very dry and unnatural (Chen, 2016; Derakhshan & Shakki, 2020a; Kent et al., 2016; 

Pun & Curle, 2022). In their study, Kent et al. (2016) evaluated the use of 

computers in teaching and learning English in high schools, they concluded that by 

using computers in language teaching, students learn to spell words faster, and 95% 

of teachers in their research agreed that teaching English through computers would 

be easier. Li et al. (2020) in their research on using computer-assisted learning in 

EFL classrooms concluded that the use of computers and technology tools in the 

classroom strengthens and improves language skills in language learners. Lander 

(2015) also believed that teaching language through technology is considered as a 

complementary role, as a teaching aid tool for teachers in teaching. 

Second-language teachers use new technology tools in teaching because the use 

of these tools in teaching motivates learners and makes learning interesting and 

exciting for them, as well as provides them with real and authentic texts (Chen, 

2016; Lander, 2015). The Internet can be used to present language in a natural, 

realistic environment and in live communication with other learners. IT tools can 

also be used to teach language skills, such as tapes and videos to complement 

listening skills or to teach culture (Bustamante, 2020). The Internet is a source of 

up-to-date information on second language teaching. In their research, Li et al. 

(2020) concluded that the use of teaching materials and computer-aided teaching is 

useful in learning to read and write in a second language and promotes language 

learning. According to Özyurt and Özyurt (2015) study about the effect of 

computer-based learning on the development of pronunciation in English as a 

foreign language class, the use of computers increases the motivation and interest of 

language learners and affects their progress in pronunciation (Bozkurt & Keefer, 

2018; Edwards et al., 2017; Xie et al., 2021). In addition, in Viberg and Grönlund 
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(2017) study on the difference between the two types of teaching through textbooks 

and webcasts and their impact on learning the grammatical rules of English as a 

foreign language, they stated that the use of Website texts for teaching grammar 

rules help language learners master grammar rules. 

Littlejohn et al. (2016) also investigated the effect of computer-assisted 

education on the comprehensibility of students’ English pronunciation. They have 

concluded in a study that the use of computers in teaching reading skills promotes 

language learners in this skill. Also, in the field of language teaching, Makransky et 

al. (2019) evaluated the effect of computer-based education in comparison with the 

conventional method on the learning rate of 30 language learners in two control 

groups who had traditional education and the experimental group who received 

computer-assisted education. The results of this study showed that there was a 

significant difference between the mean scores of the two groups and the success 

rate of the computer-assisted education group. Considering that in second language 

teaching, conditions should be provided to make language learning easier, faster, 

and more stable and provide the ground for continuous learning, the use of 

computers and other technological tools in language teaching is of special 

importance and learning to work with tools for teachers (Littlejohn et al., 2016; 

Viberg & Grönlund, 2017). To use a computer in language learning, teachers and 

learners must have the knowledge and skills to use it and be able to strengthen and 

improve their ability to use those tools (Li & Tsai, 2017; Makransky et al., 2019; 

Zhou, 2016). 

 

2.2. Teachers’ and Students’ Computer Knowledge  

As technology and computer tools become more widely available, the increasing 

use of electronic textures has developed the meaning of the word literacy and 

created new literacy such as computer knowledge (Al-Obaydi, Pikhart et al., 2023; 

Chen, 2016; Greene et al., 2014; Mellati & Khademi, 2020; Wang, 2017; 

Yudintseva, 2023). Therefore, in order to use technology and computer tools in 

language teaching, it is essential that language teachers and students have a 

minimum of computer skills and knowledge. Computer or technology literacy is the 

knowledge and ability to use computers effectively and efficiently and is related to 

technological tools(Yudintseva, 2023). A person who is able to run a computer and 

understand the language required to work with a particular system is computer 

literate (Zhou, 2016). 
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Alraimi et al. (2015) tried to examine the level of computer knowledge of 

teachers and to examine the internal and external factors that affect their use of 

technology tools in the classroom. According to them, computer knowledge is as 

appropriate as the ability to use or use a computer. Chen (2016) in an article 

examined the relationship between the level of computer literacy and the 

effectiveness of the teaching profession. The results showed that there is a 

significant relationship between the level of computer knowledge and the 

effectiveness of their jobs. In another study, (Hartwick, 2018) assessed teachers’ and 

learners’ computer skills and technology tools. The purpose of this study was to 

understand the extent to which these teachers are literate in computer science and 

technology tools, and to what extent they use computers in their teaching. The 

findings show that teachers and learners are aware that the use of computers and 

technological tools in the classrooms and their knowledge and literacy are very 

important in this area. Despite having computer skills and adequate computer 

knowledge in the application of new technology tools and computers in the 

classroom, the findings showed that language teachers and learners face problems 

in using technology in their classrooms(Hsu, 2017). They argued that for some 

reasons they could not use computers and technology tools successfully in the 

classroom (Kashada et al., 2018). 

Factors such as their negative attitudes towards computers and technology 

(Bozkurt & Keefer, 2018), lack of access to computers and modern educational 

software (Chen & Hsu, 2020), low teaching experience (Gregersen et al., 2014), 

lack of sufficient time (Chen & Hsu, 2020), lack of confidence in their skills in 

working with computers and technology tools (Viberg & Grönlund, 2017) and fear 

Technology and computer cause language teachers and instructors (Greene et al., 

2014; Zhou, 2016). Despite their familiarity with technology, they refuse to use 

these tools in education (Derakhshan & Shakki, 2020b; Gregersen et al., 2014; 

Huang et al., 2020). In fact, they are not prepared to use it in the teaching process or 

cannot use it in education. One of the most common factors that make teachers 

uncomfortable when using technology tools in teaching is computer anxiety or fear 

of technology(Park et al., 2015). 

 

2.3. Fear of Technology and Learners’ Anxiety 

Fear of technology and computers is an important issue in many societies, because 

there are many people who have a negative feeling about computers and that 



 
 

 

Language Related Research                 14(3), (July & August 2023) 265-287 
 

274 

computers have become more and more involved in all aspects of life (Tekinarslan, 

2008). Fear of technology actually goes back to negative attitudes about using them 

(Al-Obaydi, Pikhart, et al., 2023; Garrido-Iñigo & Rodríguez-Moreno, 2015). Many 

people have a negative emotional response, such as worry and stress, which is 

associated with failure to use new technological tools (Hsu, 2017). Fear and anxiety 

are the main factors in resisting the use of computers for educational purposes. Fear 

of technology in any field is an effective factor that prevents the good and 

successful use of technological tools (Ayuningtyas et al., 2022; Chen & Hsu, 2020). 

Sung et al. (2017) define fear of technology or technophobia as follows: Concerns 

about working with computers or technology tools now or in the future; 

All-negative attitudes toward working with computers, certain negative emotions, 

or self-critical inner conversations while working with computers or when thinking 

about using computers in the future. 

In their study on students’ fear of technology, Li and Tsai (2017) believed that 

anxiety and fear of computers is a frustrating factor and prevents the successful use of 

technology tools among students. They examined the factors that are the source of 

this fear and anxiety. It can be said that despite the computer anxiety in language 

students, they are reluctant to use computers and technological tools, and this has a 

negative effect on their education. As Greene et al. (2014) believed that students who 

are afraid of technology avoid using computers in the classrooms. As Parsazadeh et al. 

(2018) stated, students avoid interaction and work with computers for some reason. 

These individuals appear to have significant levels of computer anxiety and avoid 

dealing with such situations when the conditions for working with them or providing 

basic skills training are provided. They are not comfortable using these tools and do 

not want to use the computer seriously. Fear of working with technological tools and 

consequently not using computers and technological tools in learning also depends on 

the personality of individuals (Gregersen et al., 2014). 

Makransky et al. (2019) examined the nature of the relationship between fear of 

technology and the types of personalities and their attitudes toward computers, and 

concluded that this anxiety and fear are associated with some dimensions of 

personality traits such as neurotic, extroverted, and introverted. The results 

indicated a positive relationship between technophobia and neurotic personality and 

an inverse relationship between technophobia and a free and open personality trait. 

In another study on the same subject, which examined the role of personality as an 

individual-level variable in relation to their fear of technology, Revesz (2011) found 
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the same results. The results of this study suggested that personality dimensions 

play an important role in technophobia; psychotic personality in particular has a 

positive relationship with the fear of technology. In addition, Hsu (2017) has 

examined the use of information and communication technology in learning and its 

relationship with the level of computer skills and anxiety of English language 

students. They concluded that there was a significant and negative relationship 

between the use of technological tools with computer anxiety and the age of 

participants.  

In this regard, the present study reviewed the relationship between computer 

knowledge and the level of fear of technology or technophobia in language students. 

The previous studies have shown that various factors of psychological structure and 

psychological characteristics of learners affect their use of technological tools and 

their academic performance in technology-based learning environments (Park et al., 

2015). However, conflict occurs when a person is faced with a new and challenging 

learning situation based on their previous experiences and knowledge, and with 

high learning motivation as a result of interaction with the environment, forms their 

new knowledge and tries to achieve results directly (Parsazadeh et al., 2018). 

Accordingly, academic conflict is one of the key psychological factors in the study 

of learners’ educational issues and one of the key factors affecting academic 

performance in technology-based learning environments. Conflict as a relatively 

new and multidimensional term has three dimensions: behavioral conflict, cognitive 

conflict and motivational conflict. Cognitive conflict involves the individual trying 

to select and apply a variety of cognitive and metacognitive processes and strategies 

that are useful for learning (Chen et al., 2020). Motivational or emotional conflict 

can be seen as a positive or negative emotional response to teachers, classmates, 

and learning activities. Finally, behavioral conflict is a description of a student’s 

effort and persistence in learning activities (Gregersen et al., 2014; Xie et al., 2021). 

Besides, academic engagement is a suitable structure for understanding student 

participation in the online learning environment (Al-Obaydi, Shakki, et al., 2023; 

Shakki, 2022; Pan et al., 2023). Academic engagement is an adaptive model based 

on the students’ strengths against stress, anxiety, fatigue, and burnout, which is 

characterized by characteristics such as strength, high energy, persistence and effort, 

sacrifice, and immersion in a certain educational task and commitment to it (Barrett 

et al., 2023). On the other hand, interpersonal relationships can facilitate the speed 

of active learning and engagement and play a crucial role in engagement and 
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participation. Language learners who feel insignificant or rejected are stressful 

(Hartwick, 2018). 

 

3. Concluding Remarks 

The speed with which the insurgency of technology has occurred is sensational. As 

expressed previously, educators in numerous nations of the world are working with 

'computerized locals' who are growing up with technology as a nonremarkable 

component of their reality, similar to a prior age underestimated radio or TV. Inside 

these turns of events, technology brings another arrangement of difficulties and 

tensions for instructive foundations. Numerous educators, schools, instructive 

specialists, and scientists are thinking about a scope of inquiries regarding how to 

utilize technology inside homeroom rehearses: What instructive objectives and 

realizing targets will be achieved by involving technology in schools? Is there a 

requirement for a particular course in computerized proficiency? How might 

technology be incorporated successfully into existing subjects? Large numbers of 

these inquiries are as yet unanswered, and endeavors to address them have created 

broad discussions. 

Studies have shown that students with more computer skills have less fear and 

anxiety about using technology in their classrooms. In other words, students who are 

more afraid of technology have less computer knowledge. Explaining these findings, 

the researchers stated that the higher the literacy and level of computer knowledge of 

language students, the less they are afraid of technology and the less they face anxiety 

when using it in the classroom. The less worried they are, the more confident they 

will be in their computer skills and the more positive they will feel about using the 

computer. If they have little computer literacy and knowledge, they will be more 

afraid of technology and use fewer technology tools in language learning. 

However, some studies have contradicted these findings, citing other reasons for 

teachers and learners’ failure to employ educational technology in the classroom 

(Imlawi et al., 2015). Some of them believe that language teaching should not be 

negative in dealing with teachers and students, and the main cause of failure should 

be fear of technology, low level of computer knowledge or unwillingness to use 

technology tools in teaching, and this is the educational system that should be 

criticized (Lander, 2015; Makransky et al., 2019; Sung et al., 2017). These studies 

have tried to show that teachers’ fear of technology is a misunderstanding and their 
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decision to consider using technology and computer tools is not based on resistance 

to these tools, but on their beliefs that they are useless for language learners. In fact, 

these teachers are not convinced of the reasons for its usefulness and use 

(Yudintseva, 2023). 

Obviously, successfully coordinating technology into learning frameworks is 

considerably more confounded than for instance giving PCs and tying down an 

association with the Web. PCs are just an instrument; no technology can fix a 

lacking instructive way of thinking or make up for deficient practices. Along these 

lines, decisions must be made regarding instructive goals. In this regard, the course 

of technology joining is a powerful one including connecting factors after some 

time. Additionally, no single arrangement exists to address the huge difficulties of 

technology joining on the grounds that alternate points of view of incorporating 

technology can be picked. A few examinations have highlighted the basic 

significance of public strategies in advancing the capability of technology in 

growing experiences. In any case, the meaning of a public educational program all 

alone ensures no informative utilization of technology. An intriguing issue with 

regard to the setting of this conversation is the harmony between the extraneous and 

natural powers that drive the incorporated utilization of ICT by educators. Forcing 

strategy choices is frequently less receptive to instructor viewpoints and frequently 

ignores working environment imperatives. A way forward is focusing on the 

obligations of neighborhood schools to foster a school-based technology plan. In a 

most ideal situation, such an arrangement will animate discourse among school 

chiefs, educators, and guardians about technology use in the educational plan. Also, 

captivating educators in the advancement of strategy arranging offers them the 

chance to think about their specific instructive utilization of technology. It cultivates 

the emotional importance-making cycle of individual educators with regard to how 

and why they will answer technology use in class. 

As technology keeps on driving changes in the public arena and in training, we 

fight that such arrangements need to characterize their authoritative vision and 

activities all the more obviously considering arranged change. Obviously, technology 

joining isn’t yet accomplished in a foundational or precise way in many schools. Not 

very many schools can be marked as “learning associations” with a common 

obligation to technology in training. In this regard, the writing about school 

improvement focuses on the significance of administration in fostering a pledge to 

change (Wang, Derakhshan, et al., 2023). Their ability to create and lucid, in close 
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cooperation with different entertainers from the school's local area, a common vision 

about technology use is viewed as a basic structure block in this cycle. A significant 

implication, thusly, is that the preparation of chiefs ought to turn into a need in 

creating technology-related proficient turn of events. The more expert improvement 

chiefs get and the more drawn in they are in the expert advancement of their 

educators, the more the technology mix at the school level is noticed. The discoveries 

recommend that without thoroughly prepared, technology-fit directors, the 

reconciliation of current technology into school educational plans will stay inadequate. 

This point of view adds to the comprehensive methodology while investigating the 

hole between technology patterns and the utilization of technology in schools since 

educators are not viewed as totally autonomous but share their unique situations. 

Finally, based on the research findings, it is suggested that considering that 

technological tools have become a central part of our daily lives and also 

considering the importance of computers and related technologies, such as websites, 

Internet and its effects on teaching and learning methods, computer training 

workshops should be included in in-service training programs for language teachers 

to raise the level of computer knowledge and reduce their computer anxiety. 

Technology literate teachers can reduce language learners’ anxiety in using 

technology-supported activities in their classrooms (Jensen & Konradsen, 2018; 

Zhou, 2016). 

This shows that in order to increase the computer literacy of language teachers, 

they also need computer-based training courses and skills in using computers and 

technology tools in teaching, because the fear of technology prevents them from 

being used by teachers (Fu & Wang, 2022). They should also be made aware of the 

usefulness of employing educational technology in teaching and be offered many 

opportunities to use different types of classroom activities. In order to enjoy the 

many benefits of using computers and technology in the classroom, teachers should 

be trained in the use of new technologies in teaching so that they can strengthen 

their knowledge and information in this field and make the best use of it in the 

classroom. Because, as many researchers believe, technology and technology tools 

can have dual faces (Abeysekera & Dawson, 2015; Bozkurt & Keefer, 2018; Chen 

et al., 2020; Chen & Hsu, 2020; Gregersen et al., 2014; Jensen & Konradsen, 2018; 

Li et al., 2020; Viberg & Grönlund, 2017; Wang & Hemchua, 2022); this means that 

if they are used by creating a culture and creating the necessary skills in users, they 

can improve the level of education and can play a valuable role, especially in 
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language learning. Otherwise, they can be a passive factor or sometimes have 

negative faces. 
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