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Abstract

The present research aims to enhance our understanding of the relationship among
factors related to individual differences in language learning, particularly the constructs
of Willingness to communicate, Social intelligence, and Motivation. Gender and
language proficiency level were also investigated. In order to answer the research
questions and examine their relevant hypotheses, 168 adult Persian language learners in
different language levels from various universities (79 females and 89 males) completed
the 44-item questionnaire. Results of statistical analyses revealed that the relationship
among all three variables was completely meaningful. However, there was no significant
relationship was found between WTC and females’ L2 ought-to self. The relationship
among WTC and other variables, namely L2 ideal self, learning experience, overall
motivation, and social intelligence, in male participants was stronger than their female
peers, while the other way round was witnessed concerning the relationship between
social intelligence and motivation. Data analysis based on language proficiency level
showed that in beginners the relationship among WTC and learning experience, L2 ideal
self, and overall motivation and that of social intelligence and motivation was stronger
than other levels. In intermediate level, as WTC increased, L2 ought- to self decreased
significantly. Moreover, among all levels, the strongest amount of relationship was
reported between WTC and social intelligence in intermediate level.
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1. Introduction

Individual differences are of vital importance in language learning and
second/foreign language classes and lots of research has been carried out to
examine these individual differences and different variables involved in them.
In order to apply the most appropriate teaching methodologies, language
educators have to have their students’ differences in mind. This study aims to
explore the relationship and possible interaction among motivation, social
intelligence and WTC of adult Persian learners in different levels regarding
their gender.

In order to investigate this issue in more detail the following research
question is addressed:

RQI1: Is there any relationship among WTC, overall motivation (including
components of L.2 ideal self, .2 ought-to self, and L2 learning experience) and
social intelligence in adult Persian learners in different levels? And, is there
any gender differences in this regard?

To answer this research question three research hypotheses have been
proposed:

RHI1: There is a significant relationship among WTC, motivational
components and the overall motivation of Persian learners in different levels
and this relationship is stronger in females and beginners.

RH2: There is a significant relationship between WTC and social
intelligence and this relationship is stronger in females and beginners.

RH3: There is a significant relationship between motivation and social
intelligence and this relationship is stronger in males and beginners.
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2. Literature Review

Second language research is replete with evidences suggesting that language
learning is primarily learner centered (Brown, 2007). In past two decades there
has been more emphasis on the role of learners in language teaching and
research and their individual differences have been an issue of serious concern
among L2 researchers (Dornyei & Skehan, 2003, p. 603). There are so many
variables related to learners which facilitate language learning process
(Dornyei, 2005). WTC is a personal component that arrested researchers’
attention from both dynamic and static viewpoints. In fact, WTC is a key
concept in L2 teaching and learning and refers to the language learner’s
willingness to either remain silent or employ second language (Maclntyre &
Charos, 1996; Wen & Clement, 2003). Among different variables effective in
the extent of WTC, we can point out the learner’s motivation to learn an L2.
Motivation is a force which can guide you towards the actions and solutions
and is an inclination to perform a particular action or reach a specific aim. It is
also concerned with the acts which gives the behavior force and direction.
Motivation is a latent variable in language learning which is composed of the
willingness to learn a language, the motivational intensity and attitude to
learning (Gardner and Tremblay, 1994, cited in Sheikholeslami and Khayyer,
2006). Dornyei (2009) has proposed a new framework for L2 motivation,
namely L2 motivational self system (L2MSS) in order to solve the problems
inherent in previous theories and suggest a regular structure for L2 motivation.
This new model consists of three components: L2 ideal self, L.2 ought-to self
and L2 learning experience. L2 ideal self is concerned with unique dimensions
of a person’s ideal self which show his aspirations, hopes and desires. L2
ought-to self is related to those features a person has to possess to avoid the
possible negative consequences such as requirements, obligations and
expectations. L2 learning experience deals with the contextual motivation
which is necessary for the learning environment. Another factor involved in
language learners’ individual differences is social intelligence. This construct
is defined as the person's understanding to behave better in human relations. In
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the case the learners is able to first distinguish these features and then control
and guide his emotions and excitement, he will be able to can remove the
debilitative impediments to his performance. Through assessing the language
learner’s social intelligence we can predict his potential success in personal
and social life (Heidar Kaydan & Azari, 2007).

3. Methodology

This research was applied and field study in terms of purpose and
methodology, respectively. In order to analyze the data, the findings were first
examined and then the inferential statistics of the research hypotheses were
tested using SPSS version 26.The data were gathered through a six-point likert
scale questionnaire. This 44-item questionnaire consisted of three parts. The
18-item part examining motivational components (selves) was designed by
Taguchi et al. (2009) and explored participants' motivational tendencies. The
part on WTC (taken from the Compressrat Wang’s Questionnaire (2010) was
composed of 13 items and the part on social intelligence was comprised of 13
items taken from a section of Bradbury-Graves’s (2005) questionnaire. The
Cronbach's alpha calculated to determine the validity of 3 questionnaires of
motivational components, WTC and social intelligence was .8, .87 and .87,
respectively, which indicated the internal consistency of the questionnaire
items. The validity of the study was also confirmed by 15 experts in the field.

A total number of 168 adult Persian learners with different proficiency
levels (79 females and 89 males) from Tarbiat Moddares University, Imam
Khomeini University of Ghazvin and Jameat Al-Mustaf University of Qom
participated in this study. The proficiency level of these participants was first
tested and then they were assigned to different groups based on their scores on
the test.
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4. Conclusion

Based on the findings of the present study the results extracted from the
examination of the first research hypothesis can be summarized as what
follows: the relationship among WTC and three variables of L2 ideal self, L2
learning experience and overall motivation was positive and significant while
negative between WTC and L2 ought-to self. There was also a positive and
significant relationship among WTC, L2 ideal self, L2 learning experience and
overall motivation of male and female Persian learners; whereas this
relationship was stronger among male participants. Moreover, while there was
no significant relation between females” WTC and L2 ought-to self, a negative
and significant relation was found between these variables of male
participants. WTC, L2 ideal self and overall motivation had a positive and
significant relation in only beginner and intermediate levels, though no such
relation was found among these variables in other levels. The results and
findings concerning the second research hypothesis showed a positive and
significant relation between WTC and social intelligence, while this relation
was stronger among male learners. Along the same line, a positive and
significant relation was reported between WTC and social intelligence in all
proficiency levels, while this relation was the strongest in intermediate level.
Based on the findings of this study the results drawn from the examination of
the third research hypothesis can be summarized as following: A positive and
significant relation was found between overall motivation and social
intelligence. The same relation was reported between these variables among
male and female Persian learners; however, this relation was stronger among
female participants. Finally, there was a positive and significant relation
between overall motivation and social intelligence in only beginner level,
whereas there was not such a relation in other proficiency levels.
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Table 1: Frequency distribution of research participants by gender and proficiency level
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Table 2: Descriptive statistics of research variables
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Table 3: Descriptive statistics of research variables by gender
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Table 4: Some descriptive statistics of research variables by proficiency level
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Table 5: Nonparametric tests to check the normality of variables
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Table 6: Nonparametric tests to check the normality of variables by gender
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Table 7: Nonparametric tests to check the normality of variables by proficiency level
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Table 8: Correlation coefficient among WTC, motivational components and overall
motivation
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Table 9: Correlation coefficient among WTC, motivational components and overall

motivation by gender
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Table 10: Correlation coefficient among WTC, motivational components and
overall motivation by proficiency level

WTC Ladil3a Py oo,

Gl Omon (Suwpd cu b

AN solbiae o eyl uga lesie
q\ olaas

YA



=~ Vie0 LT
%‘ "ué'/_!/*“(7£‘_q'éﬁ;')£;jlé~:"r;}])
el

WTC 813 yailia
Laddl 30 24
7.”,/\.1.& R N -
O (Slewpd sl
% .
olline plas EETXES
a) 3
olaas
./o‘,_\vﬂs . -
O (Slewpd cusd
/e .
Golsbias o oSl Ay s
4 Slaas
NN : <
O Slewpd cusd
/e .
(Solabine o 3K
a) 5 )
olaas
R - N
O (Slewpd cusd
/oYY - 1
& ololias cla...u u—“L‘JI 43';
vo
olaas
— Y : 5
O (Slewpd cusd
S/ .
olbine pla EETXES
vo
olaas
VAN : 5
O (Slewpd cusd
AT ;
olbine plas GoSabda s
vo o
olaas
A6 - 5
O (Slewpd sl
<Y ;
(Solabine o 3K
vo )
olaas
AT : <
O (Slewpd sl
SYYA : 7
solbiae placs PR RYES
\
olaas
C/AAL . .
Oy (Shawad cu
< /WA ;
olbine plas ubugs
Yv
olaas

YA



YAY

? i S Al s Oyl g il a5 :%"

gk o g Glosl usd s WTC (slajsiio G /00 slba b A Jous 4 425

FEB Sledie mlha Hu dasl) Gl S wols sy golline 5 e Al (Sle 5 (Slods
solbiae 5 e Aol swbusa s WTC (slajuiie Gn ¢ Slie phas (510 LS cpines ool
ol 9o 5000 et Hlaliae yiade 59 0ol G dasl ol sls Gl S Ko ks s
9 ofie daly Sl 5 Sledie ol 5o g8 58 oSub w3 s WTC (slauiie o
slayaaie s daly sl o) Sg g8 Slealie mhaiw Ho 5a ddasly cpl g asls s g (solobias
5 e Aasl;y il 5o Col G (Sledlie mhac (sl LB =i 10 5 (200 5 WTC

'MJ‘JM-Z.’IMJJOS‘&@‘JCJ]"""J:.’L"'G‘J:’qSU“L;J‘\“\J‘J“J‘?JGJ‘JL}’A

X i o0
seldial Gioa s WTC (s (Sicwan o)) Jgua
Table 11: Correlation coefficient between WTC and social intelligence
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Table 12: Correlation coefficient between WTC and social intelligence by gender
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Tablel3: Correlation coefficient between WTC and social intelligence by
proficiency level
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Table 14: Correlation coefficient between motivation and social intelligence
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Table 15: Correlation coefficient between motivation and social intelligence by gender
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Table 16: Correlation coefficient between motivation and social intelligence by
proficiency level

Laddl e

Osmn (Shewpd oyl
solabiae o

alaas

O (Siewsad Cu i
s ohbae gl

alaas

O (Shewsad Cu i

solabiae o

alaas

GO slasaatie G Sledie mhacy 5o 188 <[40 (glad b oS WS o adiiie VU Jgua
‘)‘Jt\’.«n CJ.Ia.A.u _).._\Lu.n_)d ‘L]a.v“) L):“ Lol ‘J_)LJ 329 GJ‘JtMJCA:\LfLB:;‘J U.C.LAIA‘ ULJAJ

RUIVPrEYY

YAO



YAS

? i S Al s Oyl g il a5
LN

daaain O

5 selaial Gisa WTC juiie di a0 oL Uxiets ouusls b5 Gdsel slagadS o
celaial Ghoa (i 5 @S LS, o8 Bl SA L (a3 g(laa o )ladal e
B b.ad S 8 a8 hiaall dasla 5 52908 ued alol slKE3N (uyte e 5 oSN
SO 4 bl slanmiie 4 e 55 5 Glselol) o sl us ceal 4
Sluste 5 (edisel Gloase sl KuS b lagl &l 5 pelaial (sa 5 (23S0 b))
P sibige o gmne G055 (B g3y Gl pela (ohia 53y oo Laudie nl (s pue 5 LD

oaiie LSl S el G Gl Ol 15 ) Ead b (e 4o Ladiily gl ulesl
ol ol 5 el i 5 Lloline S 23S 5 losT 05 s,S0ls & yad site 4 L WTC
w23 GlosToga WTC (slapuiie s coanl (o srlisa e b bLSI 80 © Jilss
Lol sl s solline 5 cutie Alaly ey 5 530 Gy gel grusl8 G 59 GBS 5 suS0k
lasuiie o S180 o salicusls (1o Oainad ol Sis 8 ey Ol selouuold G sl o
99 02l O ey sl o8 (1 S a5 s 3 san g (s lliae Al ssbissa s WTC
5 bl usa suate 50 L WTC slajmiie G ools gy solliae 5 e daly ile
los LB Oigan @l agay ollins 5 culie Al (ilie 5 (Sledie £l 5 LB (3OS
S e 5o wsls asay goblias A Al gubaa s WTC slapiie u (Sl mla
WJ‘J&M@JJ*‘&@‘Jcﬁwqu‘x

Cha & Kim, 2013) islajia g3 sl b Gl pas o gl €€ J) &k 8 aus i oo
Lsad g oleyl usd LWTC la L ol uleol  «oacl (DOryei & Ushioda, 20115
O3S 58 Sutasg L bl g ol € )l e By b b g e il (55800
dasly ol 990 S S8 emal ey 5 SRS Gl eyl 5o Bl o180 4 ks Gliee
b eesls 0L Glessse s oo Gl Sl 5 (Sloslo rlacs () ol puu sl 53 5 Loy 5o

S oS placullad 4 5 wians LSl (5,180 1o st e b 5id0 el o 4

7ok



YAY

=

Soets

1600 ST 5 g (V6 glo) £ Gyl VY 690 Sl sl lea

oidsel (Sl 5 Slodie ol 5o da sl 3w g WS da B SR as e Gl 1 g
el 53,1858 oL

3 S (2000) S sl slagia o5 bl b Gauljan ¥ Lud 3 pn) 0 4o 5 adiily
olaline 5 oufie Byl eldial (isa s WTC G ccual (2015) o130 5 (2012) o) S
by g elaal (isa Gl glbaly s (2012) GlLKan 5 Al win 5o sy o Glis
O o9 eldal (isa s WTC (sla pite Gu (B3 Col oo Lol ciu 5 (BOIS Jlmas
Ol oyl G sl s ol Lol st il s olobias 5 e Ll y sy 5 5380 Gl el o sl8
5 ofie Unly rob wan 5o elaial Giga 9 WTC slasuiie G ol S8 o
Olste (sl 58 @l (pl ol S s8 (Slae o o dhasly Cpl Lol ajls s gan s (s labins
G ol a3Y (Sledle mhais o g 0 (IS la cullas o S ol Yo G 1) s gaia, ol
e LS (il a3 3R ol sel 8

5 OB G S wda S Gl Oliee L Y s e B Ladiily el
09 selaial (nsa 5 (B 5S0) (sla il Gu aslo usa s solaliae 5 oo Aol elaial (hga
o dlaaly ol Ll ol wsay sobliae 5 e daily e 5 S3R0 OligelwslE O
Ohsd 5 BS slasuie Gu Sledle mac o b cuul g S0 Glhsel sl
s Sline csta s 5 daly ool Lol als osms gololine 5 cute Al elaial
cacia 5 elaial (hsa (23S LSl 6,8 4 Jls was e Olis Gaa3 cpl i
Olesis o 3 LolE (ol G aa g 5wl pa b g llias 5 culie Tl Gl el o sls
6o sl 2 5Y 58 015 Hlasae Giigas foand (505 Sl s 5 alige sl

s o alaial s ol sel pusls oo BLs,l ol 85 4 ke Gl

way@ 5

motivation

attitude

willingness to communicate
social intelligence
learner-based

Willingness to Communicate

R e

Ny
o



YAA

g sl gli il ) O Ken 5 pls 105
el NOCE

7. product-oriented approach
8. self-theory

9. Motivational self- system
10. L2 imagery

11. L2 self-concept

12. L2 identity

13.ideal L2 self

14. ought-to L2 self

15. L2 learning experience
16. Emotional Intelligence
17. Kamprasertwong

C..allu AY

i 10588 elain asle (sl Slouds SLT(\YAY) 5l ) g3 siucl

Ao 4 Bl O BLSS (Ss8e s (WTIA) o S 5 el
OLS aola OISInE Glie Lo alas Hliel 5 aga Gbs o wsd lesT e luigs sa bl
NN (OVA) ¥ GLL sl a0 oy 5 5L 35 50 Lalistia gl o) 58 (g )8
Obd 6uSak slasseal; 5 Slasa Gisa aly (WYAV) o 03T 5 o5 (OlulS (gma
(A) 1 olictolas oo 55 slodiil Glsadils 5o el Gb5 Solee b el
MVéAo

oLl ool o (XS Glag Sy I (WA a ond s ey el
ALAY I aulB slagls phags . aola Gbs S lsiedts el

59 S Oase s e 5 SU Gty S35 (QINYAV) s w35 st 5 o) o obic
eoli GU5 5 sl Labitasly . orsls (b 6588k Jsb Lo (aola Glogel omsls
U (V) Fe Sl sl i <

S bl sy 5 seae - RIS L3 K8 (OVVAY) s wlB sl 5 o) ebie
cha i s woe Ohselemnld) Oyl e dreas s o muld sl s
XN () VeSS slagiassy (Slae 5 Slosie

lse 5 oSl 05 50880k 5 (Slaas Gisa GEE (VWWAY) L 0Bt 5 o (ol sed
LVEN EX e aL A slagl iy Juans



?’- 1£00 SUT 5 o (16 pla) £ pless ¥ iy g L sl b :%’7’
el FACE

References

e Abbasi, Z, & Yaghoubinezhad, H. (2018). The effect of language background and
gender on Non-Iranian Persian language Learners’ motivation level during
acquisition. JTPSOL, 7(16), 103- 126. [In Persian]

e Abbasi, Z., & Yaghoubinejad, H. (2019). A time perspective of motivational
fluctuation over task performance. Humanities, 26 (3), 85-105.

e Abbasi, Z, & Yaghoubinezhad, H. (2019). A task-oriented perspective of temporal
fluctuation of motivation for learning persian among foreign students in
Iran..Journal of Language Research. 9(2), 171-194 . [In Persian]

e Amiryousefi, M. & Mirkhani, M. (2019). Interrelationships between Willingness to
Communicate, Self-Concept, Ideal L2 Self, and Teacher Credibility Among
Persian Language Learners in Iran. JTPSOL. 8(18), 51-68. [In Persian]

e Asgharpur, A.R. (2013). Elementary Statistics for Social Sciences. Tehran:
Sonbole. [In Persian]

e Bandura, A. (1997). Self-efficacy: The exercise of control. New York: WH
Freeman.

e Bradberry, T. & Greaves, J. (2005). Emotional intelligence, skills and tests.
Translated by Mehdi Ganji.Tehran, Savalan.

e Brown, H. D. (2007). Teaching by principles: An interactive approach to language
pedagogy (3rd Eds.). Pearson Education ESL.

e Cao, Y. (2014). A sociocognitive perspective on second language classroom
willingness to communicate. TESOL Quarterly, 48 (4), 789-814.

e Cao, Y., & Philp, J. (2006). Interactional context and willingness to communicate:
A comparison of behavior in whole class, group and dyadic interaction. System, 34
(4), 480-493.

e Cha, J.-S., & Kim, T.-Y. (2013). Effects of English-learning motivation and

language anxiety of the elementary school students on willingness to communicate

YAQ



? g sl gli il ) O Ken 5 pls 105 fi
el NOCE

in English and English speaking. Primary English Education, 19 (1), 271-294.
e Chen, J. F., Warden, C. A., & Chang, H. T. (2005). Motivators that do not

motivate: The case of Chinese EFL learners and the influence of culture on
motivation. TESOL Quarterly, 39(4), 609-663.

e Csizér, K. & Kormos, J. (2008). The relationship of intercultural contact and
language learning motivation among Hungarian students of English and German.
Journal of Multilingual and Multicultural Development. 29 (1). 30-48.

e (Csizér, K. & Lukdcs, G. (2010). The comparative analysis of motivation, attitudes
and selves: The case of English and German in Hungary. System. 38 (1). 1-13.

e Csizér, K., & Dornyei, Z. (2005). The internal structure of language learning
motivation and its relationship with language choice and learning effort. Modern
Language Journal, 89(1), 19-36.

e Dewaele, J-M, Gkonou, C & Mercer, S. (2017). L2 teachers’ emotional
competence and teaching experience. in Martinez, J (Eds), Emotions in Second
Language Teaching: Challenges for Teacher Education.

e Dornyei, Z. & Chan, L. (2013). Motivation and vision: An analysis of future L2
self images, sensory styles, and imagery capacity across two target languages.
Language Learning. 63 (3). 437-462.

e Dornyei, Z. & Skehan, P. (2003). Individual differences in second language
learning. The Handbook of Second Language Acquisition. 589-630.

e Dornyei, Z. (2005). The Psychology of the Language Learner: Individual
Differences in Second Language Acquisition. Mahwah, NJ: Lawrence Erlbaum.

e Dornyei, Z. (2009). The Psychology of Second language Acquisition. Oxford,
Oxford University Press.

e Dornyei, Z., & Ushioda, E. (2011). Teaching and Researching Motivation.
London: Routledge.

e Gardner, R. C. & Tremblay, P. F. (1994). On motivation, research agendas, and



va)

?’- 1£00 SUT 5 o (16 pla) £ pless ¥ iy g L sl b
oL

theoretical frameworks. The Modern Language Journal. 78, 359-368.

Gardner, R. C. (1985). Social psychology and second Language Learning. London.
Arnold.

Gardner, R. C., & Clément, R. (1990). Social psychological perspectives on second
language acquisition. In H. Giles & W. P. Robinson (Eds.), Handbook of
Language and Social Psychology (pp. 495-517). John Wiley & Sons.

Ghonsouli, B. & Pishghadam, R. (2008).On the role of emotional intelligence in
second language learning and academic achievement. Foreign Language Research
Journal, 43, 41-56. [In Persian]

Goleman, D (2006). Social intelligence: The new science of human relationships.
London: Arrow Books.

Hashimoto, Y. (2002). Motivation and willingness to communicate as predictors of
reported L2 use: The Japanese ESL context. Second Language Studies, 20(2), 29-
70.

Heydari Kayedan, Zh. & Azari, M. (2009). The Relationship between emotional
intelligence and language learning strategy use with language proficiency levels of
students. Journal of Social Psychology, 3(9), 95-114. [In Persian]

Islam, M., Lamb, M. & Chambers, G. (2013). The L2 motivational self system and
national interest: A Pakistani Perspective. System. 41 (2). 231-244.
Kamprasertwong, M. (2010). Willingness to Communicate in English Speech as a
Second Language: A Study of Thai, Chinese, and Dutch samples. Unpublished M.
A. Thesis, Groningen: University of Groningen, Netherlands).

Kang, S. J. (2005). Dynamic emergence of situational willingness to communicate
in a second language. System, 33(2), 277-292.

Karimi, M. N. & Abaszadeh, A. (2017). Autonomy-supportive teaching,
willingness to communicate in English, Motivation, and English Speaking Self-
efficacy among EFL learners: A structural equation modeling Study. Iranian

Journal of Applied Linguistics (IJAL), 20 (2), 113-156.

sk



? g sl gli il ) O Ken 5 pls 105 fi
el NOCE

e Kelly, L. (1983). Observers’ comparisons of the interpersonal skills of reticent and

nonreticent students. Communication, 12(1), 77.

e Khodadadi, E., & Mansori Namaghi, I. (2013). Social intelligence and language
proficiency: Are they related?, European Journal of Scientific Research. 102(1)7-
14.

e Khnell, Ellen and Chi, Yanping (2012). The roles of motivation, affective attitudes,
and willingness to communicate among Chinese students in early English
immersion programs. International Education, Vol. 41 Issue (2).

e Jee, J. S, & Drajati, N. A. (2019). Affective variables and informal digital
learning of English: Keys to willingness to communicate in a second language.
Australasian Journal of Educational Technology, 35(5), 168-182.

e Jee, Winnie and Sarah Ng (2010). Reducing student reticence through teacher
interaction strategy. ELT Journal, 64(3), 302-313.

e Liu, M., & Jackson, J. (2008). An exploration of Chinese EFL learners'
unwillingness to communicate and foreign language anxiety. The Modern
Language Journal, 92(1), 71- 86.

e Lotfi Kashani, FY., Lotfi Azimi, A., & Vaziri, Sh. (2012). Relationship between
emotional intelligence and educational achievement. Procedia - Social and
Behavioral Sciences 69 (2012),1270 — 1275 - International Conference on
Education and Educational Psychology (ICEEPSY 2012).

e Maclntyre, P. D., & Charos, C. (1996). Personality, attitudes, and affect as
predictors of second language communication. Journal of Language and Social
Psychology, 15(1), 3-26.

e Maclntyre, P. D., Dornyei, Z., Clement, R., & Noels, K. A. (1998).
Conceptualizing willingness to communicate in a L2: A situational model of L2
confidence and affiliation. The Modern Language Journal, 82(4), 545-562.

e  Maclntyre, P., & Legatto, J. (2011). A dynamic system approach to willingness to
communicate: Developing an idiodynamic method to capture rapidly changing

vay



yay

?’- 1£00 SUT 5 o (16 pla) £ pless ¥ iy g L sl b
oL

effect. Applied Linguistics, 32(2), 149-171.

Markus, H. & Nurius, P. (1986). Possible selves. American Psychologist. 41 (9).
954-969.

Martin, AJ and Dowson, M (2009). Interpersonal relationships, motivation,
engagement, and achievement: Yields for theory, current issues, and educational
practice. Review of Educational Research 79(1), 327-365.

Matsuoka, R. (2006). Japanese college students' willingness to communicate in
English. Unpublished doctoral dissertation, Temple University, Pennsylvania, PA,
U.S.A.

McCroskey, J. C., & Baer, J. E. (1985). Willingness to communicate: The
construct and its measurement. Paper presented at the annual convention of the
Speech Communication Association, Denver, CO.

McCroskey, J. C., & Richmond, V. P. (1991). Willingness to communicate: A
cognitive view. In M. Booth-Butterfield (Eds.), Communication, Cognition and
Anxiety (19-37). Newbury Park, CA: Sage.

Mcintosh, C. N & Noels, K. A (2004). Self-determined motivation for language
learning: The role of need for cognition and language learning strategies. Available
at http://zif. Spz. Tu-darmstadt. De/jg-09-2/beitrag/mcintosh2.htm.

Mercer, S. (2011). Language learner self-concept: Complexity, continuity and
change. System, 39 (3), 335-346.

Munezane, Y. (2015). Enhancing willingness to communicate: Relative effects of
visualization and goal setting. The Modern Language Journal, 99(1), 175-191.
Noora, A. (2008). Iranian undergraduates Non-English majors' language learning
preferences, GEMA Online Journal of Language Studies, 8(2).

Oram, P. & Harrington, M. (2002). Learning styles and strategies, SLAT 6805.
Second language Aqusition. Semester 2.

Oxford, R. (1997). Cooperative learning, collaborative learning, and interaction:

e

sk



? g sl gli il ) O Ken 5 pls 105 fi
el NOCE

Three communicative strands in the language classroom. The Modern Language
Journal, 81(4), 443-456.
e Oyserman, D., Bybee, D., Terry, K., & Hart-Johnson, T. (2004). Possible selves as

roadmaps. Journal of Research in Personality, 38, 130-149.

e Papi, M. (2010). The L2 motivational self system, L2 anxiety, and motivated
behavior: A structural equation modeling approach. System. 38 (3), 467-479.

e Pawlak, M., Mystkowska-Wiertelak, A., & Bielak, J. (2016). Investigating the
nature of classroom willingness to communicate (WTC): A micro-perspective.
Language Teaching Research, 20(5), 654-671.

e Peng, J. E. (2014). Willingness to communicate in the Chinese EFL university
classroom: An ecological perspective. Bristol: Multilingual Matters.

e Peng, J. E., & Woodrow, L. (2010). Willingness to communicate in English: A
model in the Chinese EFL classroom context. Language Learning, 60(4), 834-876.

e Schunk, D (1991). Goal setting and self-regulation: A social cognitive perspective
on self-regulation. in Maehr, ML and Pintrich, PR (Eds.) Advances in Motivation
and Achievement, Vol 7. Greenwich: JAI Press, pp. 85-113.

e Sheiykh Al-eslami, R. & Kheyr, M. (2007). The role of motivational directions on
English language learning as a foreign language. Foreign Language Research
Journal, 39, 83-94. [In Persian]

e Skehan, P. (1989). Individual differences in second language learning. London:
Arnold Southern Communication Journal, 56, 72-77.

e Taguchi, T., Magid, M., & Papi, M. (2009). The L2 motivational self system
among Japanese, Chinese and Iranian learners of English: A comparative study, In
Z. Dornyei & E. Ushioda (Eds.). Motivation, Language identity and the L2 Self,
(66-97). Bristol: Multilingual Matters.

e Wen, W. P, & Clement, R. (2003). A Chinese conceptualization of willingness to

communicate in ESL. Language Culture and Curriculum, 16(1), 18-38.

var



?’- 1£00 SUT 5 o (16 pla) £ pless ¥ iy g L sl b :%’7’
el FACE

e Wharton, G. (2000). Language learning strategy use of blingual foreign language
Learners in Singapore. Language Learning. 50 (2), 203-243.

e Yang, Ch. (2015). East to West, are Chinese Students Willing to Communicate? A
Mixed-method Study about Chinese Students' Willingness to Communicate.
Culminating Projects in English. 32.

® Yang. N.D. (1999). The relationship between EFL Learner’s beliefs and Learning
strategy use. System. 27, 515-535.

® Yashima, T. (2002). Willingness to communicate in a second language: The
Japanese EFL context. The Modern Language Journal, 86(1), 54-66.

®* Yu, M. (2008). Willingness to communicate of foreign language learners in a
Chinese setting. (Doctoral dissertation). Retrieved from

http://diginole.lib.fsu.edu/etd/887/.

e Zarrinabadi, N. (2014). Communicating in a second language: Investigating the

effect of teacher on learners' willingness to communicate. System, 42, 288-295.

vaa



vas

? w53 Sl ol Oy Kt 5 il [0 {2’

el SO

allis dasad

LAMLS@N#

alyial g pds by

Wyl il ¥ dols pheu ys (3

doli 5l (518 s ds Jalai L WEC.)

(S2590 & 23 9 (5bagd (el 3 93 Jalih (300 ¢ 63 F) B 3SILY

stadal Gliga o¥

o 953 slad s

4 puliay 9 (Slos Silosa gelans ¥y 9 GLIBT 9 LSSy ol ) (55185 4 Jales
Cula 5 9ld5 an

9929 1S (8 5500 g LA yusil ol g3l g ol ) 5 B g3 i Jalai (s sl d
Gayla

Gaola a9y colaial (higa 9 bl 18 53 a3 Jalad (s el 42

Soncul 4 g8 L yuddis (yl (pas dIIS dew dlal

BadaT cpl il oo sleaatiiil 4 dwlan S S po 3a8aT 0l jo € Lad B SES s
ol 0bs eaSeb bl 5o e Ghselob) lad slassh 5 5SS byl cea
L (aaon Aol gud 5 ot Glatel b ol K ool € 0 da g ol sud alb
g S s Ol ol s Lad (35S0 BuiS bun 65 L Lad slagealy s (daley
(5.\).5 ;:Lu:.’;.ﬁm\’ ‘:ts C;u.l'a\}li.s (53‘.34\5 .\);GA J‘JB saldin) do80 L;stﬂe:ﬁ.;: GLAJ‘)?J‘S
Lok oK 3 maas ey oY1 5es oled 0 Jol€ 280 b 5 Jb #1558 b lalad 1) L 50 L
asole |y Sas eolgs
O oy O5):iCuean
O8le O Sulye O Alpl :oule
O YY-YA O YV-YY O YY-\A  (pw
S
Opdud Opndy Oajles O a0l O a0 ag0 O Jy)  scluaaia s



yay

100 OUT 5 g (16 plo) £ Gyloss Y 6,55

S slesler

Bl 5 SLals

s

‘a."iﬁ‘}o‘sg\,.\au

‘A.Q.“A.a [CEREES G

il

adllae Sl

2SS0 osai | s300
s ) (gl S
Sae Ol sl S
BS ?M\,;

P e sl 1 8500
Sy ol o o<
ol ols 4y oS
sah el sl
280 Ol (o

Jad a5 pe08 o8y 58
TLSUA‘)SS Txla.ﬂ;\i

O
moold 5L 31 o alesl
S pal A saliial

20 osai s s300
ol Al Hu e
G lasT 5s Gugoe
J\,.JDUA Y] LS""'JG

A5 o Jaans

il 4 p g gua
oL ol b
@i 5 ol en sl

s

s S a8 o s
2 (S5 5538




YaA

i

s S slac & s s
el

Bl 5 SLals

s

rﬁ‘}o‘sg\g.\au

‘A.Q.“A.a [CEREES G

il

adllae Sl

&l el 5l s
pase b LS, 651585
S e soliil LT

S ks ol e
ol 4 155 20
2038 (b ga
ol o) oSk
ol age

5 il S
oo SOl puoS

s o Gussle

sold 0L 580k
153y ecal e O &l
LAQT‘sl):\QSb‘stﬂ
Oy e SB35

~J:IJ|J(5J‘9.AA:

=0l L) soSaby
B oo age o sl
cplid; @l i

o) Sl e i 59

pos! Csds 15wt

=0l ol oSk
125 sl age e (51
ol (i @b

Al8 e )

ARl

Y s

: B

subos

Cacal 8583
MWlS

e rpS

& ya




vaa

100 OUT 5 g (16 plo) £ Gyloss Y 6,55

S slesler

Bl 5 SLals

s

‘su‘}o‘gg\,.\au

‘A.Q.“A.a [CEREES G

il

adllae Sl

sl soSaky
125 el g o sl
otBls Rl b

S pase ee0LS

LIS e alyiad e 4

\Y

Al ol aly

sy ek

b gupaa 6

oy @

omae/o

oS slsa 5 I bl
l) -‘\55 L;‘-"'Ju QL’J

G ,ls g9

Y

B obs oSk U
Senad Lla Lok sl

Ve

Ja o € olKia LT
ol ob) oSk
WS oo Gulaal wdiun

Qa3 o sias e (ylo)y

\o

o3 S50 sl U
ol Ob) slagds
Gusiiua 3lide

AR

Wil s LT

u...u_)lj ‘sLhouJ

WV




[0

)

s S slac & s s

N

IylKes 5 pils 2]

ab) shew b

o5

b gagaa s

ol eola uliual

oy @

Ly u/o

L 40 53 (g ik
Go g Gl Lak sl&umily

o5 Sk 31 Ll T

q‘-‘:‘):‘u—‘“ O | u.m_)lj

A

30 31 (S oS ey
e gl 1 pils s
o b e B

P s (o8

V4

S glaes S
O Obyeeols Gliwgs

S s cunis ()8

Sy slaes S e
G Ol Ghwgs

S caae )l

AR

LSl b pgae o
Sas ol L) @

S

Yy

Obimls pbbal b
ok & Lseslal 5o

pS(ee camis (o8

Yy

obbal Ss € 858 Lo
oby e olol

N ]

Y¢

Y s
4 4l

6ol A
Llsy
(WTC)




A

D N ST g e (U L) £ Syl I L sl b fg
el FACE
= i -i §
. . 5 .
j. —'1 > 4 &) 3)
2 | F |2 Y |7 |5
= 3 3 g
’—,‘
“

Sox sl S
o Obimols oLl
R S S

S

Yo

OLLaT L asee o
oby w ool

S e )l

AR

Obomol sladu,e b
AL o gy
S

Yv

S S slaes S a
slaw,e 5 obbals
oby & bl

RS (ee S ()8

YA

S slaeg S s
sbawd 5 obbals
oby v olole

S s cuns ()8

AR

S 2 b oasae 5
ok & Qbby sl

N




AeY

)

s S slac & s s

IylKes 5 pols [0

N NOOL
¥ J4 -i §
. . . .
j. —'1 3 4 &) %
2 | F |2 Y |7 |5
= J | L
’—,’
“
aas olss LYY
obs v byl
‘LS‘;A Cuas u.m_)lj
esise o) | vy [ oYl
E-X
15 oS olaluwal | ¥y | elaal
S o S
2 aSla sa se e | Y
s oe i |, G
I dslie il sliie | Yo
w255 e 4 sie a3l
sl Hu e Gu oo | T
9 e S gelaial
wiead oSl
Olsdis slacunsy oo | YV
2950 0K b L
Bl es 90
S om € oS b | YA
IRV N
LSk splyosk o | Y4

SR b 1S
A o




AeY

=

100 OUT 5 g (16 plo) £ Gyloss Y 6,55

S slesler

AN
5 5 |4 2
. 3 .
‘ =l | ; 3 3
B ENE 1|2 | b
= =) 3 g
2

st e Ol oS
o€ o Guleaal 4537 &

Sl e ul:u:ab.u

3 o2l Sige sk
A o Ja ] JSe

£\

5o JoES 6l
Slasleal 4 daJolas
Ol da g e b

A oo

£y

L el SUS Sig sl
gy T 5,00 ooyl Sas
S 4 gk oledil)

sl

1Ay

15 99 oubaal b slaie
s ol S 4
WA e

£¢




A¥

Kooty

s S slac & s s

Eo2sall ol (Salal cdl sy ol b (SiSlan o plal 5 il Jije e oSO

el 55 WS sl dl Sils Gt Wb e Al T il (S5 Sy sl g ol
Wl 5 (W) 1 (ks sl s Y 5 ol 5l Dl e (Sl e A1 8,0 oL (Salis
Vol LB 5 pamie Sl s s o pSae Cun Heaiall (SH L LSl (SSUL oS
oy ol ) e B (S s Aol (S5UL o) (Solead 28 (Sl Yo e 5 sl

Sl 3 BBy caad de BLL

PNl e e Sl 5 e
o wl/ O 5 g
Dgle 0O Gl D Glal:dead

O YY-YA O Yv-YY O YY=V\A: ol

0 wWoN O Wiy O Lo, Wl 2 s+ i)
Ol Ol O &)l 0 cdul o W o N ) Sl

IylKes 5 pils 2]

7ok

By éé‘j

3ily]
Lo J) 28
Lo J) sl
20
By b))

ujh;%;L\.aLaﬁo;idj Y
L S e el 5 ol
S 5 A ggen Ll

e b Sl | Y
ol b Wils il

il Gam b by Sl |V | il

.r‘\(l S Lo, a1 AL el




AD

100 OUT 5 g (16 plo) £ Gyloss Y 6,55

A sty f

sty 8l ,T

sl

b J s

Lo J) sl

oy

sy bl

B0 sy L)l G g

)

\ véw):i\.«;\.«ﬁ&"\{sj ¥
ool 3 At el

o 1 20, 3

3 il o e sl |0
QA e e A

S AN

Vsl G by Gl sasl | #
ol o a8 Jol 51 Il
o, ) G

sy sl ji

il

Lo JI 50

Lo I sl

o

By uas)‘

ol R WY Ayl sl | Y

S B RV B P

5 G Bl st J o) | A

DoVl e o AN ety

2 W N I P R

Uptz..‘\ e Un:;,‘\( A




g' g3 S Bl IyKan 5 ol L85
o CLS SS9
=, ; - =
E = 2 — = i
3 @ = = q )
] 1
2 4 4
3 3
\ Y v EAW | APV B O P
o) S c’f"i S
/55yl ] sl / 6051
s o)
\ Y v Bl e ol sl o |0
s Jom e Y
S
\ Y ¥ Ll o ol Al s | 1Y
NHRERFI N
Y Rt AW
i . i : ,
% (5 =, %9 S 7
N IRLT R SO O =
4 s 4
b
$ ) ¥ Bl G gl (s o | VT e
$2 I
7 0 ¥ L )Wl s 3 oo Ja | Y
Ll e 5 @1, A




A

gcgi

100 OUT 5 g (16 plo) £ Gyloss Y 6,55

S slesler

Lo 1 oo

\},:Sf,.s

boss JI s

ol st gaze

1S

(NN

eV

O i) e Lt
B Bl e

§ 81 ae oy

VO

Ssio syl Gl o
i, 2200

\§

ool ¢35 ol 555 o
A (Selte b el
§8 dy (Silaalr

WV

Al e i s Jo

$m,

\A

b s Sl ‘54,1\ Lo

L WL Gosie 30

BIL ame ol
FORE]

\4

sl Ole ezl 3
e dozall RERWAN] o
oA Sl

)WL el

O dzall ERWAN]

A

&5
Jol
(WTC)




AA

LI

. . o s
? s S slac & s s

Lo 1 oo

\J,,:Sf,.s

boss JI s

oo snd gaie

1S

(NN

RER S WE)

)Wl g

cwsl Ul S
ool & L L
e

Yy

deadl 5l L
Skl JL’JCQ.
Lol bl

WL e St

A

pnal Olesemal 3
ol Gl e
oA Skl i,y

A )Wl g

YY

PN JE PV
ol Sl
AN Skl a

AWl g

Yo

swsl Ul IS
Gl deldl

\id

o g e il ol

o) o o 1Y

v




Ad

5

100 OUT 5 g (16 plo) £ Gyloss Y 6,55

S slesler

Lo 1 oo

\J,,:Sf,.s

boss JI s

ol st gaze

1S

(NN

sad g il L g

sl Ole ezl 3
> s Y e
L WG RV
il o AN S L

e, Wl

YA

58 Sl paral b
o el Y e
Bl
caadl Y Sl

Rl

Y4

cwsl Ul IS
w2 e il

o el Sasal Ul
R Seasl
e W ezl

v\

Sl S g

Yy

elad S0l e

oA

Yy

Ls3
sl




A

LN

. . o s
%- s S slac & s s

IylKes 5 pils 2]

Lo 1 oo

\},:Sf,.s

boss JI s

oo snd gaie

1S

(NN

ol Salsl i gas
Sl 3 S

Yf

0 s S, s
il 5 AN G M

Yo

L il il o
3755 seadl om 056
$zelml Sl

\td

s Aadll iyl s
Lrlpm 8,20k o 85

S~

v

& il s plils
Saer JSy o Y

YA

oA e Jolss o
e s o2l S

¥4

Syelae S\ o
Ly g PUES'
Y

5 sl Jos o

$5 350 5 52 OBV

\




?’- 1£00 SUT 5 o (16 pla) £ pless ¥ iy g L sl b

oL SO
(3 ] :
o I S I B I T
r A 4 4 9, E
b
4 0 Y Y Y \ 509590 ol almY | ¥Y
blp st Jo msde
AN Gl S sl
$ 0 ¥ Y Y ) o sl s s S|
Jolos g o &Y
§ 51 g e
7 0 s s Y \ S by ot Jo | Y
SN S el

A



