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Abstract

There has been a growing interest in class-related motivational research since 1975,
and many studies have been conducted on a variety of motivational models. The
present study, on the base of Dornyei Motivational self-systems (2005) and the history
of research related to the motivation for learning a second language such as Gardner
(1985), Clement (1980), and Clement and Kruidenier (1985), Taguchi (2010) , Papi
(2010) Magid (2011), examines 16 motivational along with the effect of gender, age,
and student’s degrees variables on Persian language learning motivation among non-
Persian students For this purpose, 300 non-native Persian learners (women and men of
different nationalities and educational levels) aged between 18 and 50 from the Persian
language teaching centers of Ferdowsi University of Mashhad, Imam Khomeini
International University in Qazvin , and Tehran University of Medical Sciences,
responded to a questionnaire with 16 factors(92 items). Validity and reliability of the
questionnaire were evaluated and verified using PPL software. The results of the study
showed that all 16 proposed components had a significant effect on the learner's
motivation. Also, the motivational factors, in terms of rank, do not have the same
effect on the motivation of non-native Persian learners. In addition, the results showed
that women and men differ in their motivational factors. It was also found that older
age groups are more likely to be motivated than younger ones. There was a significant
relationship between educational level and some motivational variables.
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1. Introduction

So far, several studies have examined motivation or motivational orientations
among non-Iranian Persian learners, but most of these studies have only
examined three motivational factors in Dornyei Model (2005) (self-ideal,
Ought-to self, and learning experience) and Other motivational factors are not
considered in them. Therefore, the advantage of the present study is that the
role of gender, age, and educational level of Persian-students on 16
motivational factors in learning Persian is examined. In this regard, in the
present study, 4 questions are examined, which are:

1. What is the effect of motivational components on the motivation of non-
Iranian Persian students?

2. What is the relationship between the components that determine the
motivation of learning Persian as a second language and the gender of Persian
learners?

3. What is the relationship between the components that determine the
motivation of learning Persian as a second language and the age of Persian
learners?

4. What is the relationship between the components that determine the
motivation of learning Persian as a second language and the level of education
of Persian students?

2. Literature Review

Motivational studies in second language learning were founded by Gardens
and Lambert (1959). Subsequently, Gardens and Lambert (1972) in their book
"Attitudes and Motivation in Learning a Second Language" introduced a
social psychological model of motivational research and the concept of
motivation is defined through the concepts of attitude and orientation of
language learning. Thus, integrated and instrumental motivations were
introduced. Following Garner's theory, Deci and Ryan (1985) developed the
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theory of self-determinism. According to this theory, motivation in learning a
foreign/second language can be divided into three types of “‘unmotivational,
external and internal Orientations”.

In the late 1990s, a new process-oriented era in second language
motivation research began. Dornyei (2005) has introduced a new concept of
second language motivation, the second language motivational self system, in
order to increase the understanding of individual differences in second
language learning. “Motivational self-system” is made up of three dimensions,
naming the Ideal self, Ought-to self, and the second language learning
experience.

Despite the rich history of studies, as well as due to numerous
conceptualizations in the field of motivation, few studies have focused on the
relationship between second language learning motivation and factors such as
attitudes and anxiety in the second language (Dornyei, 2005, 2009). The
second language motivational self-system, the model proposed by Dorney
(2005), provides an opportunity to research in this still unknown realm
(Taguchi et al., 2009).

So far, several studies such as Attar Sharghi et al. (202), Khaleghizadeh et
al. (2020) have examined motivational factors or motivational orientations
among non-Iranian Persian learners, but most of these studies have examined
three motivational factors in Dornyei Model (2005) (self-ideal, Ought-to self,
and learning experience) and Other motivational factors are not considered in
them. Also, in studies related to Persian language learning motivation, the
effect of important variables such as gender, age, and educational level on
motivational factors is not observed.

3. Methodology

In the present study, the effect of variables of gender, age and educational
level of Persian students on the motivation of learning Persian as a second
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language was analyzed. For this purpose, "Questionnaire of motivation to
learn Persian as a second language" (Khaleghizadeh et al., 1398) was used,
and 300 Persian students from Persian language teaching centers of Ferdowsi
University of Mashhad, Imam Khomeini International University in Qazvin ,
And Tehran University of Medical Sciences answered the questionnaire. The
sampling method in this study was also cluster random. These Persian-
students with different nationalities were in the age range of 18 to 50 years and
in the academic year 2016-2017, they were learning Persian in the
intermediate and advanced courses. Finally, the students' answers were coded
and the data were analyzed

4. Results

In the present study, sixteen motivational factors or components had an effect
on the motivation of non-Iranian Persian students, but the motivating factors
did not have the same effect on the motivation of Iranian Persian students.
"linguistic self-confidence", "family effect", and "integration" have the most
and the components of "travel orientation" and "cultural interest" have the
least effect on the motivation of non-Iranian Persian students. Regarding the
main components of the Dornyei motivational model among Persian students,
the Ought-to self is more prominent than the learning experience and the
learning experience is more prominent than the Ideal-self. Also, according to
the findings of the present study, the average rank of men is higher than that of
women in the three components of "Ought-to self", "Fear of assimilation to the
new culture", "Cultural prejudice” and in two components "Interest in Persian
language" and "Anxiety of Speaking in Persian in the class», the average rank
of women is higher than men. In addition, the findings of the present study
showed that the age of students and their level of education affect the type of
their response to research variables and ultimately their motivation.



®
Ay islialsp
FIA —PTd s 60+ il 5 oy (1T ) T3 1 P
sy i
http://dorl.net/dor/20.1001.1.23223081.1400.12.6.34.0

S 380k 853550 o aaad alals g (peu Oasenia (a8l
P99 Ol Ujseds ()8 Ol

'zeo.al_',w'i.llé oyl yus
N\ BY| PRV PApRPRRE Y (54 KR LS PR PR v

WA/ VN0 ity g AR/ /TN il s 5

ouisy
o 50 0SB VAVe Jla 5 Gups IS L lafse (23585 olidad aladl 4 38005, Ble
el 4B S S e 35S O SBS Ladae Loy ol slagiassy O5SE 5 sl (3518
35S0 Jolse g olyselimls (limas ahlis 5 oo comaia slajuite 8B yala Ghagdy 5o
Lol s 3l Hsbake ot 2B S I3 (s 5 dalaSasse a0 LD Adieds sl G5 s Sub
(YWAA) Gl 5 aulp BlA (ras3y 5 8 S5 aus 0L Udeds sl (L) s Suls 5550
WA s 856 5o oS (abide Lluoad ablie 5 aculs 31 ase 5 000) Sselpuoli Yoo 5wt soliil
Aol Alallos slasls wpudio cugad sl sl (LG Gidsel 3SIpe 5 wiials S8 00
OLs a3y Ui ols ey Labighan sy 4 (Ol (Sl aole oy 5 (38 5o ) gued
sladilze oaan il Olyselol) 55K 4 solaare 8B euldn &5 V1 & sl
SRR PO P R P LS PP ER S R IRt - P B P I L
A paddie Gaiged ol Sl LSS b (5SS alse (A 8 Glase 5 GBS als Ll il
O s [l soidn (@S B8 5 Soel e wons SYL G glasy S <

s saaline (g5lu Sae il 50 L35S Ayt (A 5 g (0anS mac) iaas SHue

cmeaia o Stk 1) sl s (sl b5 5580k (25K (slan i Blalew gaals slaolg

E-mail: Khaleghizadeh.sh@mail.um.ac.ir sllie J fioue Batews o #



Yve

MCA&J (O Sz A o3 A o) i

doads .\
olas B wleals L1 L5 soSab GBS a5 (gl 1) Alae sladas ol Sia 5
Ely, 1986;) w8 oo ol 1y asa obd b (a0ld oL dals 4 € Gloselpl) o wias
3 Olsel0l B8 G i sl SSBSS sladse 5 iuolas (5S6 (Dornyei, 1994
5 osme ) Jos olallee A& Ly absle s aol sud &1 5T oLl (S =&
Jae 4 oa ) Gl lSS) 50 s el gl Do saaie slagilupsede dilats (s
e oy 5l (Sl slad (LS 85S psebe i3S 5e L) LK (suleidng
Aals ssas ags 0k okl 5 (2,80 wiile dble slasuio 5 a0 L) 55500 Al
g suBel,) Jua (ags ol i3S slassa Bllu (Dornyed, 2003, 2009) ol
So5lss palsd GALEL Sua gsald Cul oo GRAsS: ca |y cuasd ool (2005) (50
) ol saalad 5 L8 gl &I ule HI58 Gelwd U 5599 (Taguchi et al., 2009)
ol Lia i b Jae opsats 1 ags b 5800 0380 5L 50 palidgly, olallas
You & Dornyei, ) 5,S s 55 a 50 G5 oS0k a3 5 anbo s« Glasl - wsa
58 Smse (slaal BuS ik 5 sud solgs Ly 18 slaJus elalys Jus ool (2014
S a5 ok Ll Jus ool 50 Sos 4il5e b Jole sin sl slagls (b cnalag]
5 ey 8 s Gulh & slaiel (s Sol Slikual sl L3S Jalse sales 58T St
g9 Ol B5S G Bl sa 3oy (ol sa

Ol o9 GBS lagsSoga b oS uon @ Glask vy oSG
dole s sy 0 b lagtasyy ool sidus Lol wslailsy Sl o)) el ol
3 Blas S I 5,80k La3 5 cwbosd Glesluga an (2005) (58 Jus 5o (o 5SS)
G b e slagia sl su ouiaes cnwl sads G S 0 lagT Lo 2SS Jelse sl
aie 5 m uaia Gy oate Ao 8B s ol 0L Sk 635
Caal Gl sedla (1 95y e (ool ol eed saaline 50 L3S Jelse s luaas
a8 S5 oK) (5Sl Jole VN o Gl sel gyl lamas pdale 5 (pan e GBS S

ol O Sl Lo (Wit Gudny L35S slagia g3y o Ldas pla o So9s Jas

e

7ok



Yvo

OISR oo ose g & sala a5y o Bl Cpl Ho aBspe LIS a0
Dl wle,lie € 0,8

Sonmmn Sl o1l oyl 83500 lire 5 6300 8Kl sladil ja 5T )

5 pos Ok Urets sl L) uSub 85800 buiSipas gladdle Gle LLS,) Y
Coral G 8a o sel eusls Cuvia

5 pos 0L Arets (sl L) uSub 85800 Bl sladdlie Glee LLS,) Y
Sl G Sa g0l g yB (pew

5 pos Lo Uikes sl Ob) suSab 855 SuiS s sladalie Gl LLS)) £
oenl € 8a Gl sel g sld limns alais

Wadige polae ) sladea B (ha g5 slaghes n b bl

il 53l Sl ol sel sl 35S0 lae s w50 BuS uns sladdl 3o )

S 5 059 0L Udieds (sl b5 soaSuly 5580 SuiS iyl sladilfe s ¥
ok 3 ga g daaly Gl gel g8

O 5 psd obd UReds o)l Gl) oS0k 5580 b gladale ol ¥
ok aga g daaly Gl gel g8

phie 5 psa 0L Hdiets sl (L eoSuly 35S0 b gladdlfe (lae

'JJ“B‘\}.}J@‘JO‘-}JAT@'“JL&M

R 95y Aaacdias ¥
slased Lo alsl ol&ails (gamdils Yoo (s, omasde Lo (VYAR) oLKea 5 la S
0L oSub b (25800 (sl it Al 5 QBT (08 sl sli (oeu 50 0 OoLT 5 5l sal
B3 Gl 15 S0 a5 Ol 1) Gha sl Lsed ) et WAl egee el
Sad Gl ey <€ als ol o Liutia 3y mli a s Jle £0 BA G WG] (s g w058 sals
Sl s ol Sl olias (580 5 Wl 55 LS GBS ks @

Soo g s olyias o olphal gl 5 el Aie Slaliae @l oL @oSub b

?’-rzu.L@/,.M‘m&z_,)u,um;,ﬂ S sl b :f
el SO



Yvs

)

Yooty

MCA&J (O Sz A o3 A o) i

L Ceda 5 Sl 89580 £l GLS Sol L8 85 suile e &S ol ol Laeisly
il G5 oSl b golliae dasl) a8 e

Ja Do &€ unld G135eT005 gl 5o 1y (2388 slagsSeea (2011) *Lull s £
Coeia 5 e sLsue 580 (55 9l LI esse W ol oL S Sl
sl w3l pamils Vo (g5 B3y solel sladigai s S i 5015 Gloselols
Ol 95 @B wuss ase ssadila Ve g o) sadil A Jold Maile g sie sl o Lal
HSU a8 slagsSogn s liaad L) 5 mia o glasuile & ol plas
Sou wile gaslee Ha Some Gliselols b dwlie 5o Lol € gloSe W)l
Ofiaes i oidn o380 gl usa D) culs, 5 (Say aladl (Sia s
35 Siwly (b wolse 5o vse Gseloly b ocawlie 5o 05 Glselobs
e R 85880 sluls sueT LKA

58 O ORI b 5 ol b €S WAL oS s 4 (2002) o505 5 el
Lol s alaal s Ob) Aot (a5 GBS0 (a5 (s oSega
3 S s (B 5 0Sol Load g s L) Sleslusd slasuiie oS wols Gl
S50 al3ll s slasmite 5 a8l ol&Sls 4 wsss 5 cr ol b s 0L dasls
e 3L BAS e G531 L sl 5 sol sl

sy Dol Voo SR8 a5 85L50 s GRaS 59 (2014) T Sose 5
wols ws gleslusa uSUSE Lo age BB coda «S WS sslal e ol @
wilees BB LS, gl Sianly 5 gasils bulgs @l oeld (Aseal € L5 A
S ol plas lasa o3 Giaes sl (55,8 5 PEa) o bla i Glel Gl
Sl Gl 5 s 8500 (Poss 2SI slassa Jue slagulie Ll o ol A
A5 sass Caia 99 Olie (golaliae gl (pally Slad B 5 whissa Gulide 5o LS

SlosTasa whosh a5l Jole Ll o 4 (WYAY) ohiKas 5 salh alla
Veooshie e alialy Gan o @leS Olseleoll Ol Lo ikl 5 (Kol

e

7ok



Yvy

?’-rzu.L@/,.M‘m&z_,)u,um;,ﬂ S sl b

e

i P

5 286 5 (2009) " Soss slaguassy 3 @S5 AT YU (slaliisy 5 @ sl
Sleslosa 5 wbusa gu ols glas lagT (rags b wols &wl (2009) * ol S
Oloolasd € Gl S & owol usas @obliae SulE Jus b gloS Olhsel pls
lagsle S 51 i Gy olosel sl wbosd 5 Lagus 5 Sidn @la S Ol sel s
5 s Ol el onols Monnanl®,l - (sulel 558 G Gliuia gy Ha ol e Me ol
Sl cLerKl u &S cd e o ol ad sualiie ooluliae sl (gls S
@ Otiaes odls asay @olline @l o sel sl 3 ss S s ol Ueailanl
Olrselmls Al B8 Silie o Hloliae @l usa s pue e LagT (a5
3 gl plesTusa 5 le S 5 ua Ohsadsls LS 8580 ol lo S 5 un
53,1050 = (5,158 55831 5 wlusa G -t saabiie g lobiae Al sl b5 580k
csiin Oty G € Ma 0 ad sualie an sSas Lloliae Al (gls S ol se] uu sl
i saalde (g lulias dasl,y Hudie 5o ol G
o9 4 wiale GLES S50 Jas Gulesl s asa (5a 55 50 (YWAR) uS) 5 (Sud Hlacl
L olobdl 5uiS (a3 uols oo GBdsel 3o &8 iy plac jsel ol 161 Gl
wols aline LS, a8 5 (SlesTusd saSul oluas Gamepd S sla it
0% O3S Sunia e 5 GIS Cusie G Be smas Sy slapiie L S s 5o
s5aagB S 5 ssaa oSy slaiie b 5 Glesl usd )l goliliae b, WIS
Gl o s el e 4 L s Ssmepd S 5 sy slassiie )l aiies LS|
Slusad 5 Gunl spd o€ was o GLES Gaiges Lidilad b o 550l0b) 908 (BYG
SleoTash it Lol s ke cunis Glhse (2 S0kn 09 Goliine sk oSl

st (55 5 Sty saile

A ol Y
it oIl (1959) Vasue 5 BusE b ass Obs $aSIs Lo 858 slalllas

oS0l Lo 838 5 (B S Glsie aad GLaslS Lo (1972) cnmeY 5 3o ol oo



YVvA

Yy
Yooy

MCA&J (O Sz A o3 A o) i

9 Ba S B (5K oliidad (o gl 5o elaal Jala0l) Jae S wpss obd
Opd i B5a3 0l Sk sl oS 5 GBS malis 8B saS 63K o ek
S2okSe Ulse cuaal ppn assess il pobe oIl 5 LS slas kS (s 3
ouidl b € el wias (2010) VT a ol B8 o sobew slagiags o,
S lose s bane € (a0la L) ool base 3 G selol) oSul buse
Tond 5 ooty wle Ol Ka 53 31 (A lee Gal 5o Lol asbioe Gl 381 35 g T a5 LS
L sl g o] 505 50 dasms a4l 55850 45 W 4aa 0l 4 5 (2000)
@l 0Sas K G Ll awpls usay 85500 cpl oS wilsols plas Koo o) Sia 055 A
515500 (Sl ol 513 s llallons Jalats 058 algiudy (2000) T w3 4 g
s e b sl 5 S L3 e Basle b 58 43Ul 4
G i S U (1985) Vol 5 e’ (S omas - 953 Bk 58 Bk Jlis &
-Oaia sy Glose cueis 1 aga /a0l 0D GaSal Lo RS lsie sl ol
DS (23S o oS st 4 ol Al oSul ) Gua o oS ( Sas
9SSas0 OIS 9y adliee sadulgiduy obndd Gol WS ald (Suos s Puon
lingles oo ol o oo 43T oSk Lo sleitiy b aSh s gelaal pulisgly,
5S3  S,ate 5 ald Gase 5 Susd suu JAS) Sas wss pss Jlass 2550
S slagia g3y 5o olhmis 5 Sas (S el 52 1 oF (e (IS s Sl e
99 a0 ey £ 5850 (1998) 55 5 S8 D w8 Jas HLEDI ) Gy 0L
s 3 ST 50 0l (5800 lagia sy s ssaaaild was By VA4 Las LAl
L pss obd @S slassd aliun G as 0L GBS 3l (saaa 4 sgae (2005)
Blolow ol 00X Fome agu o) suSuby o (08 lac s Koo (il | shiee
el st AL 2y 4 31 (2009) S50 b 58 sadalgiing a g L) £35S slagsa
paalie load 5 I8a0 a g0 ol aSel a3 5 Mabusd Mass ol olesTasa
5 onsSole Kae slansa Lol b w8 e Ll 5 oS sl aabagls,
@ ol slagna g5 o s sad 4l (1987)7 s slasbiasa Lok 5 (1986)" Lus

e

7ok



yva

?’- Voo dtinl 5 page (T gl) Tyl I Y 500

£ IO

S syl

Ny
o

8B (2009) 5K 5 (2 sSE shiab s 5b3 xSl S wbosa 8B s
LQUMJ‘:}% @xﬁ@a‘dh‘)d uﬂ‘*‘l:“:’g“ A.\A}_)A;‘)l:\.uu‘b(;_);dlﬂ u?.n_).._s.l‘_):t..\gl.»dp
EoSak LIS 85 5 wbasd ole obbiae A, gaa (2009) T use, S 5 sla

el 5800 (sle sl Yl 1y 5T (2012) ™ Cial & saan oAy L siils
obaial @ age ob) Sab 53S0 )00 Alias slad ks 5 Las, 0 Y Jaas oo

rend s g5 510 S

pod ol S slagia s3y oo sadipslae (2580 slads sl s Sage ) Jgua
Table 1: The most important motivation theories proposed in second language
motivational research

05355 d Lo g 5o (sLA 4R 953 4 SaS
= - > s OB gs Lao 99
P99 Ok oo
- —selaial Jao
#3006k 2osel - elal Joe Yo .. | oY s,k .
. ‘5~):‘§"l:‘ o5l ) 6,99
0 0L - slaial
: ; . oud 4 slaic AR IRIRIe saalidily,
2SI lole Uziety L3 (e 4 olaiel o OlSes 5 =il
ko (1977)
S 5 S0 555 by 5 s (1985)
L,k
153 slags S T g0 ¢ 2l ( =
I slag S ol iew
JL ] LAJG\MJ o L;ALS‘__ 30 55 YAng:MJ}“’;
(S 8) tSJ:SJ 28 453:5%% el (2003) ‘
3ol pelaitl cu€in b om0 S e oo L ows Ll ‘ 8,94
23S e 55T 63l el (V417) 52 sl
53k slasals = S M As 5550 o9 i
o slite slas S5l = il (slaciulSs A (2002)
" 05 51 5(1989)
e ke oS el ) (1998) | il
5 390 ais 9 3490
_\:.:a-b-i S A yieds 85501 VY‘A}J ol I oS S KN




YA

Yy
Yooy

MCA&J (O Sz A o3 A o) i
SO
033550 da b g po (sl 4iA 959 43 SaS
= d > 18 Ol g Lac, 94
P9 Ol e
e Ta sa -
o slassa Gl 23
wbusa Ly s oss (2005)
.. P8 Ol (oo
a9 0L sSub el
oo [ Bua oS ;
oo ABS oloa T Sss 5 e
Ko b3l . eEhas
sadulas (2013)
hble e 1L

Lol a5 puleal s 5 48 80 e (slaia 55 5 olalllas Gulial s udla Gha g5y o
3 8DAIA) (Blnld Gselieuol Ole o (sli LD EuSok 558 lale A\
Jolse s luaas phie 5 oo wonuia glasite 530 s 4 (VWA (llSe
S saa 35 ) wleslie sl Gb3 oSl (S Jelse mialay analsd o230l
wliylodl o ol ewanlE,) o ol Ceslsla/oally 5l wbasa lesTusa
- (S3a58 mas Mulan Bl e i 4 (il S (e Sul B5a5 (S puiiealaiel
G S (S e (Sl sl bl el ol 4 e UL
(TR lEan 5 sal3 AIA) Syl faela
o9 28l pa o oS aau e s 1 s Sol 58 Bl ead g8 0L o qlasTasan
S5 oS el Slis semd 4 bss e wasbiu sy (DOmyei, 2009, p.20) wil 4iils sayl
iy o e Ilial @l 31 a5 sl s UGS 805505 slss wb als 55k a8
sal g sLae S o guad 5o s Hb) sSels a3y . (Dornyei, 2009, p.29) il
S maie 3oty 1 Kool (ibid) cunl 503 5 6580k buas b b e hial
a3 oo HLES 15 s Ol Kas8 5o Gud aleul o Seel puoll LS (s 5,8 Lok
- ol (Dérnyei.et al., 2006, p. 10) widls a g9 L5 Osdu S b wlin « glo Ka
S sl Jlajs opl aas o plas GlasanT o ) 8w =Kol SLIa) 5 asel eaiaslss )
somlagl olagas 5 il s 3 Olselob) slags s buiasplis w3k - 55150 8580
Sy gl (580 ol a3l 35 LoT sl b b e Sl 4ab)s




YA

?’-rzu.L@/,.M‘m&z_,)u,um;,ﬂ S sl b

e

el j&g

G Hle, b Cdaa (35 (aiaas (Maclntyre, 1999, p. 27) aas oo 558 ooy 50
Lol b st g S b S 5o 1) Gsslobs sl LB (suSek

.MJGA‘)‘JEWJJ:AJJJA‘};Q‘;QJ)LSL;:LAZ.;|db)d}w%‘}‘c‘)L&JJbL&OT

Ol 953 euladi g ¥

8380 Jalse s Ol smelipmaslh liema plaie 5 (e amisnain (sl it H5B yuila ha g5 5
S osie fpass a8 K18 (s 5 dlal s e a0 oLl A Bieds (sl G5 oS00
aoliiwal (WA (foLSen 5 auld BIA) g0 Ol Usbets (o nls L) (580 3550 b s 500
sl ol agiie oo g0 8 ol pw)ls U B0 sel 3S1he 3 Ssel g B Y 5k
B9 a0l aly 4ol iy oY1 5w 0 o6 (S asle sl 50538 50 s ALl
il s ) 5ol gl Gl el 0 53 (Mt (halia s et 55 G853 (ol 09 0S50
—o593 L3 WA A0 land Sl o g aiidls 518 Jlw 00 B VA s 550 o 5 ahise (sla
o0l gl 48 il (S Gaiaean 0 s (el 0L (080l J i By 5 Sl sla
Ol 59 g 438 ol 48 >ty 8500 4y e p)l8 GL5 so 30 8599 31 S50 Cpaad Hu ol gal
208 Y s o8 8 U8 bl 5 403 0550 Lasuls 5 suid (s IES G gal g )8 slagennly
pbalo cn 1) G 95 A5 a3 (5108 8 Y s e nm s |y Gl g5y Bpad S8
85 g0 Ol e ans 5 1y G855 B (Sl g5 E Jsun 5 i hanS

O a5 Gl 955 Dgad (Sl 8 5650 Jgua
Table 2: Frequency distribution of research sample by age

T EANVgN] Lo o lalsé Oy
AVE £y/- Y4 JLa Y- 5 8es
Vool ov/- VA Jla ¥ YL
Noof Y. f.sam0

IVEA ylhae S31L,al) YY/VAY (0 Silis



? i s 5 o i ol o105 f?"
el SO

el o 5y GRA 55 Lgad S8 @555 Jgaa
Table 3: Frequency distribution of research sample by educational level

(03 L 8 RVPSSN} ol shiaad alads
LVIY VY VEY b,
Neofe oYV VoA eSS EMans

\../. Yoo CJAM

Sl a5y GB35 Bed (Sl i ¥ Jge
Table4. Frequency distribution of research sample by gender

o s ol Cicdia
WY \AS Sye
YAV ARR 0o
Vool Y. f.5am0

Laouly Jalas g aal,l e

W PO I NG SPIRVCITRUUR SN FUMR

ol I s @ olacel LT 558 5 5

Jol Gl g (o5

St Olselsu i 35S Olime oSl Sukisiual sladdlde ,uls
RPITEN

0 Jsin waadioe suliil Gawssd sl aSE (S slagsadl O Gl Gl (e 1
ol 85 s aleuila cladilhe L3B ap @l EOsSS S Gsen] LoD LadA
ISTRPR i WO L POV VN 908 R PPSCI. <1 B WAL < IR P J PRY R Y - BRA S|
s 8l 5 5aTols B0 5 ey 5e dole 535 5 Gl SYL 48 olpal pSibe ol

sLaddlie alad sypes0 G9ed) S sgdie dbadle sus] st BB 4 4l
> Eolisne 55b culgidn Ll sapli ol € Sae Gaas ol o gae ssyla

alaals ol selobs 5555

YAY



?’-vzuM/,N‘mwgngwm;ﬂ; S sl &

el SO

O30k 858 5y GSsu b slaail fa 3B russe D Jgaa
(16555 3 05031 ol 2oda)
Table 5: Investigating the effect of sixteen components on students' motivation
(Summary of sample t-test results)
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Table 6: Investigating the rank of sixteen components on students' motivation

(Summary of Friedman test result)
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Table 7: Comparison of the means of the sixteen components by gender
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Table 8: Comparison of the means of the sixteen components by age
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Table 9: Comparison of the means of the sixteen components by educational level

& Osed dam Lada =aas g | GRS
1% t=Y/Veo | £/08VE-[oY | £/TYYE/VYY Caa 335
IYAS t=+/AVN | E/EYAL-IVYY | &/Yoat./AE- olesTasa
IVA+ t=-/YA- | £/oY-EV/-YV | £/6AVEN/- .Y wbasa
[N t=Y/A8V | of-\ex-/at. | £/oANE./AYY solsla Lab
/\V- t=V/YVo | §/0YYE /oot | £/V1E [0V sa3aulE ) - (5,15
[+ t=Y/YYA [ ¢/\VUE-/AYe | £/YYYE./ALA s ylasb - gl




YAA

? oot plads g Gt (i S Sl o)t
el SO
& 0305 Aol Lada D . sliasd phia
- e ETEIC(S "~

[+ t=0/AYE | of¢--£-/\\E | /08t /YN b puiiasslaiel

/-o¥ t=V/A80 | §/0A-E-JANE | £/YAAL.JAAY (6o80b & 5a3

A t=/VA | ENAYEVATA | g/YY ey /-6 S 4 Gl £

Y t=¥/ETA | £/6YAL-/AYY | £/14¥E./AYY salen 3l Lo

/+¥\ E=Y/YEY | £/oatk.VAY | £/VAAE. oY b - (Sia 58 Cuans

[+ t=£/oVA | £/VAaZ-/\ac | §/YAVE-/AVY ol 5L 4 e

/¥Vo t=V/-48 | E/EVAEN/-V- | g/oo-t /ANY R ER NS

Jooy t=Y/AAY | §/AYAZ-/VAA | g/ooAf-/aYE Sl

/+40 =AY | E/6VEE MY | /YYak/avE Saa 58 e

/¥4 t=V/Y-) | €/VYEE/VA- | £/o\VE-/AYY Sl el 4 K

5Sile 5l Bl i

5wyl elid,lS dblie Gl el ol wde sualie 4 Jsan 5o S 4S50
oubialaich wesinlozl @i weul sl Ll wadaa () dil5e cida Lo (s Su
Sl Cpides (Bl anala 4 GBS 5 (Kol el Ol & ey w Bl
Whe g9 L0 S cl Jau ool il liasS alals Olsel gl b dwmlie ol
Dol luans e o (i85 cuad 5 ass K32 LGl wiles 31 e
Ko oobeds b ot Hlodne Gse)] Koo sadlie Vsl el Gt Sl G ik
(Sig>- /o) wkd saaliia lians el o (S5l

Laaadl #
ol Gl ot o1 sl pma s 8500 line e 500 S uaad sladil fa 3B pans
5 wedlgla 58B WSl piieolaeh gladilie laad, oSilke & s L &
SOl (S BMer 5 i 4 Ol slaaalie 5 5L i Gl ((Sa Lo
B s sladilfe (oo0nlyl s Sllug ol sel pols 353 5 58l G aS
leal sladdlie 5050 3,00 Sl Gl sal e s 85800 Glne o SLLS, 530wl



?’-rzu.L@/,.M‘m&z_,)u,um;,ﬂ S sl b :f
el SO

Load ) Stiwa s wbosd Aie 55 Ghselusll Gl Lo Sogs XS Jas
U € B Solan cmnd GlosTusd &ilge 3 Seam n uSub La3 A5 5 suSub
8555 oS Wy 4B 5ol 4 (2000) gl 5 ool wle ol Sta o5y 3 (Ao ak oLl
Ol 4 wilasls L Koo o)l Sta 53y (A 0l asa s g T Slia, e lans 5o da LS
SlasT 5 oS olgidsy (2000) SIs (Jlie sl LSos MK 0 Ll wyls asay 6550
Slea Lsla L 0ol Ul € BB (Sl ol Jlallin SL) Sl L5
pd Ob) bne o oST Jals 0 susla (a5 ot (s BB ldl5e 5 0K 5L
2l s Sl ape 35S dole 1y (Kol Jole ol 4388 S ey pmosse
5 AA8) a5 ladalie sl b diwlie Ho 4ilie ool YL Sl S5L50 SRa g5,
ISk 59 lnlnd Olisel s Gls 5o (85K Blge (e g Usiets (T canl
555 8k,s el ass obs Udiets (sl S0l bume 5o L35S Lle cnl cuenl
Lans 50l b &S cul s (2010) o psa 05 GBS0k 8580 5 (Sa LS, 4alse
LS 8580 olaae s luse 4 aula 0L) 6Sek Luas 31 ol selols Sl
G p s L) oSl bume 5o GseTols Sos mobieds e (Il 5a Lag)]
1S e s Bl L 5055 B 80 ) (5L (sTon (s
Uity Gloyloss (o258 Ailge VL cueal by laghassy 3 ol Cplmesdle
oleslusa Lilse uala (g3 so €l oo ool i 2588 Glfe o 5 Ll
3 Ss Al L psdse Gl Gud sl ol (VYY) Gl (oSl sl o sel g6
e 508 aaed IS 5 usd whae 504 1y leyT asd € A o ool (2013) 7 2 K6
soline e 550 85A e S Ma o wan e Gl Sle)T S5 (s soida 3 IS
o won o 5o SlesT usd B Hskie (Sus cobie 4l pus oL Skl 55
O a5 25hs (K50 s Jema3 L) (5350105 B39 53 GHIALY 253 51 6 €S e
$los Ol O saliiesd L (55 s 4 Mo S g a3l Gy 55 sl
Ol oo Slalnt Oosel sl sl € wils wsas OISl Gal aucply) el Ja

Jeaa3 b) (5350 10b5 8599 53 lin S5 955 3 T € coal (S suad (g3l 5 58 SlasTasa

YAQ



ra.

)

Yooty

MCA&J (O Sz A o3 A o) i

53 5895 DIELEE 15 gel s Clplaisl (RIS 5 B8 ddl fo Cpal i yu oyl (8308 5u
(S A5 Graga 9osen ol Gl S S0 )l Gy oSl Lo byl $580
YL B 59 Sl Las s Gleslusa b dwlie 5o € o ) Sige wibusa S
slagiagsy s sladits Glysel cusll 510 568 XS AlGe 5 a8 HSike
Lo 535 (Ao laals (Lad (5559 Jas (slapiie ylew 5 SS5aS 1, pudlle ol (38 o523
w8l 5 Sl GAKH B8, 5 ol sa b s llias Al maa (Csizér & Kormos, 2009)
5 2aSE U ool b iidls 8580 gloslas Yl 1 T 2012) il Gsmad Ay b
S 80k (RS (555 52 15 wbasa 58 5 was e las 2B @l (2009) ) Ko
5(2003) 1Ko 5 s slagia sl ik € i 4 Gl S 258 Jale bl oo wiad 508
sla Guagsy 58 waoe sledi GBS Jelse (piiage 3 S (2010) 2 SE
Sl Glasel gmsli Glie 5o 4 oo L (a3 ol G Lol i K 158 s s 90
2968 58 0,La] Ol e e ) e g 5 e age 2SS Jale Aiads
20013 B gl ge (aola L5 Uiets |y (oI (1) Ol sl ol 5 S0 (slagna sy
€ plaal 3l Ll sl G1seTols ol sl ot i (3 Jale il 5 g0 S 0 (Bl S
Jole ol iy sol oo pgs Gl Aisets 5 Gloal dasme 5 1) (sl b5 (Solnd Gl gel g8
Sl 80 53 Jal g plew ) )353_)35 xSl
O wilad 51 ey asbissdy Ailse w Ho ydla (Ba 55 el ab (Giinea
5o 99 59 5 el GBS 51 i Olase &5, (Sl (K385 Cuandy dagaa Sia s b
Olore B Sl U5 A8, Sile (ol (SO G Sl 5 (sl Gl @ @ley
GBS b L She B el ol sy ol Sae colE Sos glasaaie Hu 5 el
Ol Lo Gl ol Glas bag] € cul ool o (\YAY) oKea 5 la S
08 oS Jass s ol Sk Oias (ERS  alal goidn (SeulSs GBS
D5 OIS 5 il Ol 5o was a8 b gaiiles 31 e dle Guals (hags
99 58 53 &S cl gl o OLIKes 5 Gl S el b ola Ghags il cabs
OIS o okl e 5 ety e Hloline dasly 0L (5 Sub b Cllasl (a5

e

7ok



Ya)

?’-rzu.L@/,.M‘m&z_,)u,um;,ﬂ S sl b
el

5% Sea oS Suiae b B5S 35 5058 (2013) T, s 5 s 5ia Lol g b
Qo OB sl BLIL 185 5 esion b)) olal Sy il S5 (355
© wld WS e usigke olbli,l B8 1, ot 558 OB 5 cl Sage Glase
it saabine Laasla 5 sidy GLGT 5o gaiiles 31 Gus udla (s g5y 50 505 Sle Gaan
350 bolas g Jao slagubie Lle) Hu Glaas o« ol plas 2014) So50 5 90
olliae oslE (pally b3 s 5 wbusa Gulle o gl 5 SIGEAL Gl ey Gowd 555
o Sialen judla (s sy i b 4o Gl € wdd swps cuda 59 Gl

383 slasuite 40 LanT juaaly 253 o o) oo S s (L3S pudla Gty slacil
O om ldaly (oS dalie soduw gl wasa s colieds ol HIK
Load adaa (3 sladilie Lo Lol ads saalie ladilbe ol 5 ol)sel ol
s ol osas ol Ahae S glass S Lo (Sl - (S ceatd 5 woSub
o S L, O Somly e o SYL G slasy S € ad padde
i (2012) o508 5 (b Sad iR @B L e @l Gl ks la,sa
OISa 53y (Ao olinl)y an e (BN L ags 0L oSl Lsad e Blal
e 48 S 4B ol 4 (WA LlSes 5 glia S 51 U8 4 Y oY ) SS (G saan
(2010) (ol o susad nla (255 ol b dlics Gl 5 0ol 580b 5o 5,80
5587 oty sl 5o alsa o il 403l 31 idigs asead 5538 Olsa sb ool dias 30
I (aba ) g b 45T 515 el Gl sllas Gl 5 ((SlesTusa) ol

Sk 3 agT 8380 5 olosalols odaans 586 uysa0 el GBas3 0SE
el Lob s Lagtasly pbos b avlBo Sl o) (ped 3l aasl 40885 o500 0L
S oalis 5 AT G, L 5 a8 5o edliand o Gial3dl b 4S50 o L)
S oS 5 s Pllle padi (paiadd Sloa sl dalse 5958 3o 5 LS ouas
D8, 5 LSEEy «S algu bl aalgd 08 o ol 5 LS olS e 3 olas alate
Sia 8 b acds ailan 5 Gusd &5 50 G YL Gadd 5o )l olhes 4 (g il A

A< oS Yl Hsbacpl Gl oo 3 ol @aand gh,ls ol 8l o« Sia Cuandy g a@aa

e

P



yay

)

Yooty

MCA&J (O Sz A o3 A o) i

GBS L dagslspmant (ol G ge ol Losil € 5 el odpant phaes Gl
A aalgd Sl S50 Gl 5 GaIF 5 eesiaat (b Ol
55 b dwlie Hu s ad; g Sdhiaa o (BI581 L oSl g5 S s O
IS LS ae Aoty Hb) (a4 slaiel (OIS b Guld Ho 6 ) alls
LAl ie 5500 al 55800 Loas Gl ) 3l Ylaal € ws sala 5K,
Ol oolite luaas rolan b aldl Gl oyl wsay pae 5 Sloslasd saes
S 538 5 cads (53508 Sl 5 Alallin SbS peols ObS S 0 S JYaRl k)
GBS Gl liaaS pab ol o Gl il p e OL) Udiets T oS0k ©

A5l A 5o GEngaS ) (S 5 598

S Saaail g suispan ¥
DRSS Splye ol el gyls 55800 5o o258 &al5e b Jole suiild uala (ha g3 Lo
15 sl el el B3 e s Sl 58T w0388 BaS yuens (sladil o Lol s
~l3e 5 Ll s @l (Sl s sl sl 5B w AL Gl & slieh slacilse
ot S selina 8 83880 5 58D o 3eS ols ((Sia s Ber 5 G & (RIS sla
33buasA 4l 5e G el sl Olie 5o (S8 L3S Juo slal sladdlie 55 9059 iua
ad Slaslagn 2l5e 5l St 5080l Loa3 A5 5 uSob LsaS ) Sdies
Sia8 b Gk alan 3 Gy aaslsa s &l 5o duw 5o dla i g5y sladiily i (niges
Obd 4 len &5 9o 5 5 caal GB35 51 Sl Glase &85 (Sl ((Sia8 Cuanth s
e e ol e B Sidus (05 A8, (Sibe (sl SO 4 Ol 5 (o ls
© Lol gl g5 5 LOT @Maasd Glie 5 98l e oS ol Gl susls (hagly slaaib
aal SIS 3 g T 855 s culgson 5 Gaa g5 sla it

03 5 85 Dl ass 05 Adieds sl L) slagiasyy € o Wb bl oo Ll
Sl s g0 4S aiiean ke GBA% sl cage 5 Saxie Sle s e (socply) ilel, sE5T
loa 3 5l (oSl &gl 5 dieban (BNG (lhae 8 €S (GloaiiS il (I8 Gty (35S

e

7ok



?’-rzu.L@/,.M‘m&z_,)u,um;,ﬂ S sl b :f
el SO

1 SIS gy s Ol Sk 5 GBI seT b e 5 0 4 (a3l ol 5 sam I Sa g3
slapok alas! 55 5 (B 53 ol SLAGEL sane (oo b ST (slagia g3y 5 bl su S pal b

Ll o5 ea Gl sl 5 alal GBS 4 5

L&C_\J—ﬁj—td A

Integrativeness

L2 Motivational self system
Instrumental

Gonzales

Papi & Teimouri

You & Dornyei

Dornyei

Taguchi & et al.

9. Instrumentality-promotion
10. Instrumentality — prevention
11. Gardner & Lambert

12. Xie

13. Warden & Lin

14. Mcclelland

15. Self-determination Theory
16. Deci & Ryan

17. Dérnyei & Otté

18. L2 Ideal self

19. Ought-to self

20.L2 learning experience

21. Markus & Nurius

22. Higgins

23. Csizér & Kormos, 2009(
24.Lamb

25. Socio-Educational Model
26. Clément & et al.

27. Linguistic self-confidence
28. Noels & et al.

29. Attribution Theory

30. Julkunen

31. Task Motivation

32. Process Model of L2 motivation
33. Muir & Déornyei

PN R LD =

yay



vaf

)

Yooty

MCA&J (O Sz A o3 A o) i

34. Directed Motivation Current (DMC)

35. Criterion measures

36. Parental encouragement/family influence
37. Travel orientation

38. Fear of assimilation

39. Ethnocentrism

40. Persian anxiety

41. SmartPLS

42. Ueki & Takeuchi (2013)

43. Henry & Cliffordson

c.)l.'u R
et glao a5 oS Jalse (B8 s (VW) .0 S 50l (S sllacl @
(V) Gblesliné & e sls Gl assel Lolipta sy . ousld Gb) S8l 5s

Al
Gleolasa (W) g (Kool 5 ol WSy con WIBolsle «ob woly Ala @
oo ot Ooselinll Glis 5o oIl slas xSl 5 LS 858 wbssa

FVEXAV (Y) 1) o il slalican (sls S 5 (un OlyseTol) 59,0
woliel (\WWAA) g (K obelS g ol W8Sy cop @IBglle cob waly 3 @
eeli G5 35 50l Lobiutia g3 39 0L Usets (o) 0L (5 S0k 85 Ll 5

VY0 (Y )4 GO e sl a4
L LagT il 5 Olosatils (59,58 slac sl (V\WAR) . ne g o csagens co Gba S @
anly oMl oly] ol&iily elain/ pole aads Lllad . wal) oL5 oS0k
AV A R
References
e Atar Sharghi, N., & Akbari, B. (2020). Examining the role of motivational factors
and personal selves in Persian language learning. Journal of Teaching Persian to
Speakers of Other Languages, 9(20), 65-86.[In Persian]
e (Clément, R., Gardner, R.C., & Smythe, P.C. (1977). Motivational variables in second

language acquisition: A study of francophone learning English. Canadian Journal of



Yao

?’-vzu.L@/,.N‘m&g,)u,wm:,ﬂ S sl b
el

Behavioral Science, 9: 123-133.

Csizér, K., & Kormos, J., (2009). Learning experiences, selves and motivated
learning behaviour: a comparative analysis of structural models for Hungarian
secondary and university learners of English. In: Dornyei, Z., Ushioda, E. (Eds.),
Motivation, Language Identity and the L2 Self, Multilingual Matters, Clevedon, 98-
119.

Deci, E. L. & Ryan, R. M. (1985). Intrinsic motivation and self-determination in
human behavior. New York: Plenum.

Dornyei, Z. (1994). Motivation and motivating in the foreign language classroom.
Modern Language Journal, 40: 46-78.

Dornyei, Z., & Otté, 1. (1998). Motivation in action: A process model of L2
motivation. Working Papers in Applied Linguistics. 4: 43-69.

Dornyei, Z. (2002). The motivational basis of language learning tasks. In P.
Robinson (Ed.), Individual differences in second language acquisition (pp. 137-158).
Amsterdam: John Benjamins.

Dérnyei, Z. (2005). The psychology of the language learner: Individual differences
in second language acquisition. Mahwah, NJ: Lawrence Erlbaum.

Dérnyei, Z, Csizér, K.. & Nemeth, N. (2006). Motivation, language, attitudes and
globalisation: A Hungarian perspective. Clevedon, Multilingual Matters LTD.
Dornyei, Z. (2009). The L2 motivational self-system. In Z. Dornyei& E. Ushioda
(Eds.), Motivation, language identity and the L2 self (pp. 9-42). Bristol, UK:
Multilingual Matters.

Ely. C. (1986). Language learning motivation: A descriptive and causal analysis, The
Modern language Journal, 70: 28-35.

Gardner, R. C., & Lambert, W. E. (1959). Motivational variables in second language
acquisition, Canadian Journal of Psychology, 13: 266-272.

Gardner, R. C. & Lambert, W. E. (1972). Attitudes and motivation in second

e

ok



? i (s (o i ol o105

language learning. Rowley, Mass: Newbury House.

e Gardner, R. C. & Smythe, P. C. (1975). Motivation and second-language acquisition.
The Canadian Modern Language Review, 31: 218-230.

e Gonzales, R. D. (2011). Motivational orientation in foreign language learning: The
case of Filipino foreign language learners. TESOL Journal. 3: 3-28.

e Gorjian, B., & Mahmoudi, K., & Mir, F. (2010). Students' individual differences and
its relationship with English language learning. Journal Of Social Sciences, 4(8),
111-130. [In Persian]

e Henry, A. & Cliffordson, C. (2013). Motivation, gender, and possible selves,
Language Learning, 63 (2): 271-295.

e Higgins, E. T. (1987). Self-discrepancy: A theory relating self and affect.
Psychological Review, 94: 319-340.

e Julkunen, K. (1989). Situation and task-specific motivation in foreign language
learning and teaching. Joensuu, Finland: University of Joensuu.

e [Khaleghizadeh, S., Pahlavannejad, M., Vakilifard, A., & KamyabiGol, A. (2020).
Ideal self, Ought-to self, Integrative and instrumental motivation among Persian
Language Learners: Case study of Chinese and Korean Learners. Language Related
Research, 11(2), 287-314. [In Persian]

e [Khaleghizadeh, S., pahlavannezhad, M., Vakilifard, A., Kamyabi Gol, A. (2020).
Validation of Persian language learning motivation questionnaireas as a second
language. Journal of Teaching Persian to Speakers of Other Languages, 9(20), 25-
63. [In Persian]

e TLamb, M. (2012). A self-system perspective on young adolescents' motivation to
learn English in urban and rural settings. Language Learning, 62: 997-1023.

e  Maclntyre, P. D. (1999). Language anxiety: A review of the research for language
teachers. In D. J. Young (Ed.), Affect in foreign language and second language
learning (pp. 24-45). Boston: McGraw-Hill.

e Markus, H., & Nurius, P. (1986). Possible selves. American Psychologist, 41(9):

yas



yav

Mcclelland, N. (2000). Goal orientations in Japanese college students learning EFL.
In S. Cornwell & P. Robinson (Eds.), Individual differences in foreign language
learning: Effects of aptitude, intelligence, and motivation (pp. 99-115). Tokyo:
Japanese Association for Language Teaching.

Muir, C., & Dornyei, Z. (2013). Directed motivational currents: Using vision to
create effective motivational pathways. Studies in Second Language Learning and
Teaching,3(3): 357-375.

Noels, K. A., Pelletier, L.G., Clément, R., & Vallerand, R.J. (2003). Why are you
learning a second language? Motivation orientation and self-determination theory.
Language Learning, 50: 57-85.

Papi, M. (2010). The L2 motivational self-system, L2 anxiety, and motivated
behavior: A structural equation modeling approach. System, 38: 467-479.

Papi, M., Teimouri, Y. (2012). Dynamics of selves & motivation: a cross-sectional
study in the EFL context of Iran. International Journal of applied Linguistics, 22(3):
287-309.

Taguchi, T. Magid, M., &Papi, M. (2009). The L2 motivational self system among
Japanese, Chinese and Iranian learners of English: A comparative study, In Z.
Dornyei& E. Ushioda (Eds.), Motivation, language identity and the L2 self, (pp. 66-
97). Bristol: Multilingual Matters.

Taguchi.T. (2010). The L2 motivational self -system among Japanese university
learners of English: a mixed methods approach, (Unpublished doctoral dissertation),
University of Nottingham.

Ueki, M., & Takeuchi, O. (2013). Exploring the concept of the ideal L2 self in an
Asian EFL context: The case of Japenese university students. The Journal of Asia
TEFL.10(1): 25-45.

Warden, C., & Lin, H. J. (2000), Existence of integrative motivation in Asian EFL
setting. Foreign Language Annals, 33: 535-547.

?’-vzu.L@/,.N‘m&g,)u,wm;,ﬂ S sl b :%’7’
el SO
954-969.



? i s 5 o i ol o105 f?"
el SO

e  Weiner, B. (1992). Human motivation: metaphors, theories & research. New York:

Holt, Reinhar & Winston.

e Xie, H. (2010). From EFL to ESL: The influence of context on learners’ motivational
profiles, 123 Arizona Working Papers in SLA & Teaching, 17: 123-142.

®  You, Ch, & Domyei, Z. (2014). Language learning motivation in China: Results of a
large-scale stratified survey, Applied Linguistics, 37 (4): 495-519.

YaA



