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Abstract

Pragmatic competence is the ability to use language properly in the social
context. In order to gain this competence, the learner must align his / her
linguistic and social knowledge with different forms and pragmatic strategies of
the language and be able to use all the components of his / her communication
skills in an integrated situation. In this article, the position of developing
Pragmatic competence in the field of French language teaching in Iran is
investigated. The purpose of this study, in addition to defining the pragmatic
competence in the field of language teaching, is to investigate the use and
development of this skill by Iranian French teachers. For this purpose, a
questionnaire was prepared to collect information and distributed among fifty
Iranian teachers. Random sampling method was used to select the sample size.
The research method is descriptive-survey and the research tool includes a
questionnaire. The reliability of the questionnaire was calculated to be 0.90
using Cronbach's alpha test. Data analysis using sample t-test, correlation test
and independent t-test shows that although the development of this skill
increases with age and experience of teachers, the use of activities related to its
development has little place in the French language class and this Contrary to the
positive opinion of teachers to cultivate this aspect of language communication
skills. Therefore, it is suggested that in future research, solutions be introduced
to Iranian teachers of French so that they can adapt their teaching performance to
the needs of language learners and make their language learners skilled in what
is called semantic skills
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1. Introduction

Language and culture are two inseparable entities. and the language makes
dialogue between cultures possible. If it is possible to acquire a certain cultural
competence without resorting to the language of a people, it is impossible to
learn a language independently of its culture. We can, for example, familiarize
ourselves with Japanese culture by studying the art and civilization of this
country, without learning the Japanese language, but we cannot communicate
properly in Japanese without acquiring some cultural competence in that
language.

In Iran, where there is a mixed education context and a exolingual in
relation to the French language, literature is a space conducive to making
learners aware of the cultural dimensions and social skills of the foreign
language, which are essential for a effective communication with French-
speaking interlocutors.

In this article we collected information from Iranian teachers of French as a
foreign language through a questionnaire to find out how well they practice
the pragmatic competence of their learners. The results showed that while the
time devoted to the development of the pragmatic competence of the learners
increases with the age and the experience of the teachers, the implementation
of the activities to develop the pragmatic competence in the classes of FLE
does not is not well integrated, despite the favorable opinion of the teachers to
work on this aspect of the competence to communicate linguistically. This
study provides FFL teachers in Iranian institutional settings with information
that would help them adapt their lesson practices to the needs of learners and
thus train competent social actors at the level of pragmatic competence.

Research Question(s)

1.To what extent is the development of semantic skills of French language
learners considered in Iran?
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2.How can this skill be developed among Iranian language learners?

2. Literature Review

Leach (1983) divides semantics into two parts: semantics - sociological and
semantics linguistics. After Leach, many people came up with more details
about these two branches; In particular, Thomas (1983) enumerates the
semantic failures resulting from each of the two branches in foreign language
teaching. He says language speakers should have specific rules and
conventions to allow them to understand each other's purpose in
communication at certain times.

In Iran, researchers in the field of language teaching have shown interest in
studying this issue. Hashemian (2012) in an article examining the intercultural
differences of semantic rules in performing the verbal act of rejecting the
request between Persian-speakers and English-speakers and has come to the
conclusion that unlike Persian speakers who were ahead of English-speakers
in the use of indirect solutions , English speakers mostly use strategies that are
related to direct rejection.

In order to better understand the role of semantics in the field of language
teaching, which is referred to semantic skills, it is necessary to review the
important theories that have been proposed over time to define semantics in
order to understand the place of semantics and semantic skills in a common
framework. It should be noted that this article is a description of the same
principles presented in the common European framework of semantic skills.

2.1. Index pragmatic: from situation to speech

The index pragmatic studies the role of all the elements that exist in the
production situation of the utterance, and it is not enough to suffice only with
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the linguistic meaning and structure of the sentence or utterance.

2.2. From speech to situation: pragmatic integrated with the theory of
utterances (spoken verbs)

The effect or result of an action indirectly affects the situation and the situation
is completely dependent on it. The third component affects speakers and
forces them to perform actions (eg, movement, fear, laughter, or sadness).
Thus, the action in the third component describes the consequences of the
second component.

2.3. Fundamental pragmatic

This science is based on the studies of Grace, Gozder, Levinson, Sperber and
Wilson. The funfamental pragmatic hypothesis is that verbal communication is
often implicit and mandatory, and therefore it is only with semantic references
that the coded message of a statement can be fully interpreted.

2.4. Official position: Common European Framework of Reference for
Languages

The Common European Framework of Reference for Languages enumerates
the skills of "discourse", "function" and "schema creation" within the context
of semantic skills. Semantic skill is the knowledge that the user / learner has in
the following principles:

A. How to organize, construct and adapt messages to the situation
(discourse ability);

B. How to use messages to perform communication functions (functional
capability);

C. How to split messages according to interactive and hyperactive schemas
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(ability to create schemas)

3. Methodology

In the present study, in order to find the answer to the question of how much
attention is paid to the development of semantic skills of language learners in
Iran, based on the case study method, we developed a questionnaire addressed to
French language teachers. The questionnaire has four sections, the first of which
contains questions about gender, age, level of education and teaching
experience, and the next three sections include questions about the three main
components of semantic skills, respectively. SPSS software (version 23) was
used to analyze the data and one-sample independent t-test and correlation test
were used to analyze them. The reliability of the questionnaire was also
confirmed using Cronbach's test. In the questionnaire, for each question, a range
of five options is considered to fit the scale of data for analysis with SPSS23.

4. Results

According to the analysis of the research findings, it seems that the
development of pragmatic skills in French language classes in Iran is not
focused as it should be. However, the instructors participating in this study
stated that developing this skill, which is one of the components of language
communication skills, is very important, and learning and nurturing it in any
group of language learners with high and low language skills is very
important, and the ability improves the learner in understanding and producing
various speech actions. However, in practice, participants were reluctant to use
methods to develop this skill. This may be the result of teachers' unfamiliarity
with how to develop semantic skills. One of the findings of the research is that
giving importance to the development of's cognitive skills of language learners
has no significant relationship with the gender and level of education of the
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teacher; However, the older the teacher's teaching profession, the more he /
she pays attention to the development of learners' semantic skills, and
therefore a meaningful and direct relationship between these variables
prevails. The results of this study indicate a gap in the development of
semantic skills; Hence, it is suggested to teachers to include the development
of semantic skills in their teaching and learning programs in order to improve
the semantic knowledge of learners in general and their ability related to
verbal actions in particular
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Tablel. Evaluation components of teachers in teaching language communication
skills (Current situation)
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Schemal. Proposed analytical model for developing Pragmatic skills in French

language teaching
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Table 2: Characteristics of a good teacher from the teacher's point of view

Statistiques
Selon vous Selon vous
Selon vous quels sont Selon vous Selon vous Selon vous quels sont
quels sont les besoins quels sont quels sont quels sont les besoins
les besoins pour les besoins les besoins les besoins pour
pour enseigner pour pour pour enseigner
enseigner une langue ? enseigner enseigner enseigner une langue ?
une langue ? b)Une bonne | une langue ? une langue ? une langue ? fUne bonne
a)Une bonne méthodologie c)Un bon d)Des e)Une bonne compétence
formation d'enseignem manuel de apprenants compétence socioculturell
initiale: ent: langue: motivés: orale: e
N Valide 50 50 50 50 50 50
Manquant 0 0 0 0 0 0
Mode 5 5 4 4 5 5
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Table 3: The highest educational quality of the learner from the teacher's point of
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view
Statistiques

Selon vous,
quelle estla
finalité la plus
importante de

¥

enseignemen

tetdel’
apprentissag

e des
langues ? a)
Atteindre la
compétence
communicativ
e en langue

Selon vous,
quelle estla
finalité 1a plus
importante de
v
enseignemen
tetde I’
apprentissag
e des
langues ? b)
Apprendre la
grammaire et

Selon vous,

quelle estla

finalité 1a plus

importante de
v

enseignemen
tetde I’
apprentissag
e des
langues ? ©)
Atteindre la
capacité de
bien analyser
un contexte
communicatif

Selon vous,

quelle estla

finalité 1a plus

importante de
v

enseignemen
tetde I’
apprentissag
e des
langues ? d)
Etre capable
de bien agir
dans les
différentes
situations

Selon vous,
quelle estla
finalité 1a plus
importante de
v

enseignemen
tetde I’
apprentissag
e des
langues ? e)
Atteindre la
capacité de
bien produire
des actes de
communicati

étrangére: le lexique écrit ou oral langagiéres on
N Valide 50 50 50 50 50
Mangquant o o] o] o] o]
Mode 5 4 5 5 5
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Comment vous situez-vous par rapport a I’enseignement de la compétence

Pourcentage

communicative?

60—

s0—

40—

30—

20—

Je pratique seulement le: Je dois respecter le Jessaie de;rm-quzr la Je me consacre cent pour
vites de manuel dans curriculum de Hnstiut et comp: a enseigner la
a classe Sje ne dépasse | pratique Ia compétence commun-cm-ve autant qu'il compéte:
s le cadre du manuel communicativ

reSpeciant ie Syllabus

Comment vous situez-vous par rapport a I’er
co

ig 2t de 1a étence
mimunicative?

S aolge Ho usse (Lol asa Y Hlagad
Diagramm 1: Teacher self-assessment in communication skills
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Table 4: Using educational tools for language communication skills

Statistiques
vous utilisez
quels vous utilisez vous utilisez vous utilisez
supports quels quels vous utilisez quels
vous utilisez | pédagogique supports supports quels supports vous utilisez
quels s?h) pédagogique | pédagogique supports pédagogique quels
supports Document s?¢) s?d) pédagogique s?f) supports

pédagogique écrit et Document Documents s? e)Textes Documents pédagogique

s? a)Film: authentique: fabriqué: audios: littéraires: numériques: s? g)Autres:

N Valide 50 50 50 50 50 50 50
Manquant 0 0 0 0 0 0 0

Mode 3 4 4 5 3 3 3
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Dans une activité de production orale je laisse les apprenants respecter le style
et le registre pertinent.

504
40—

@

=

£ so

=

>

S
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=

o

a. 20+
104
. | [ 1

T T T T T
Je ne laisse jamais  Je laisse rarement  Je n'ai aucun avis Oui, je laisse parfois Oui, bien sur c'est
les apprenants de les apprenants I

s apprenants aux ‘apprenants de
distinguer le bon distinguer de respecter le style et distinguer le bon
style et le bon distinguer le bon le registre pertinent style et le bon
registre style et le bon registre

registre

Dans une activité de production orale je laisse les apprenants respecter le
style et le registre pertinent.
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Diagramm 2: Observing style and register
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Quand je demande aux apprenants d'effectuer une tache langagiére orale ou

€écrite, je ne détermine pas qu’ils écrivent dans quelle mesure (combien de mots,
combien de paragraphes, combien de minutes)

so—|

30

Pourcentage

T T T T
Je détermine Je détermine Je n'ai aucun avis Je dé Je ne deé
toujours souvent rarement jamais

Quand je demande aux apprenants d'effectuer une tiche langagiére orale ou
écrite, je ne determine pas qu'ils ecrivent dans quelle mesure (combien de
mots, combien de paragraphes, combien de minutes)

SuasS ¥ lagad
Diagramm 3: Quantity
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Quand je demande aux apprenants d'effectuer une tache langagiére orale, je leur
demande d'imaginer la situation et donner les réponses fictives et je ne demande
pas les informations véridiques et personnelles.

601

40+

Pourcentage

o T T T T
Je demande rarement ies Je iaisse ies apprenants Je demande souvent ies .Je demande toujours ies
réponses fictives choisir entre une réponse réponses fictives réponses fictives

fictive ou véridique

Quand je demande aux aplprenants d'effectuer une tiache langagiére orale, je
leur demande d'imaginer |la situation et donner les réponses fictives et je ne
demande pas les informations véridiques et personnelles.
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Figure 4: Quality
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Je mets I'accent sur le respect des schémas d’interaction dans une tache orale
ou écrite. (question — réponse, requéte/offre/lexcuses — acceptation/refus / etc.)
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Diagramm 5: Interactive pattern
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Histogramme

Moyenne = 2.26
Ecart type = 42
N=50

Fréquence

T T T T T
1.00 1.50 200 250 3.00 350
compétence pragmatique
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Curve 1: pragmatic competence
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D'aprés vous est-il important de pratiquer la compétence pragmatique dans la

Pourcentage

classe ?

80
60—
40
20
 —
o - T T — T
Il est idéal de travailler sur Je ne sais pas c'est quoi Pour acquérir la Oui bien sar il est
cette compétence mais ce - Tt la \ ie  important de mettre en
n'est pas r. = ce pr e il faut vivre dans une _place des taches
Société donnée différentes dans la classe

pour développer cette
col

D'aprés vous est-il important de pratiquer la compétence pragmatique dans
la classe ?

T Al glate o lpe (B cual Pl gl
Digramm 6: The importance of developing pragmatic competence

u\..u% Jl;[&.c‘)d cwiiily o gA u“)}“TUL‘JLS‘)" ‘.)g;‘AL‘-‘:‘:'.))L*“ Q‘)Lg.n ui"‘)J‘);‘ deacy



Y

?’.mw;/’,ﬂ‘mx@,)z Sla P i S slasler

e

el _féag

Ol oS80 slagis, s S by ol G s S da S G Do o)l ol @
S o el ol 4Kl by suds ey sl € G 80T sl Glayae Tasla Ho o lge
PP YN |+ S WUPUL SN B ICH g B 8 N 35 RO PR PN P LN
Ome g i sladdl e Gu LSl Bl slieds S pla s 4 4a 8 b Orinan
Sl slie ooles Giosn 6l elaghss oSS 5 Ghassy e ORaKeSa
Ghosx Ol 5 uode uwia G solbas bLE G Sga wd sl olysalol)
sl S anSe D E Joaa 0 s b nlnly el cust SALG dhis o)l

Statistiques de groupe
Moyenne
ereur
Choisissezvotie sexe: | N | Moyenne | Ecarttype |  standard
competence pragmatique  masculin 10| 24100 | 45019 14236
Féminin 40 | 22062 | 40950 06475

OBWKeS b cndia F Jgaa
Table 4: Gender of participants
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Table 5: Correlation between age and development of pragmatic competence

Corrélations

compeétence

pragmatique age
Rho de Spearman  compétence pragmatique  Coefficient de corrélation 1.000 -.279
Sig. (bilatéral) . .050
N 50 50
age Coefficient de corrélation -.279 1.000
Sig. (bilatéral) .050 .
N 50 50
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Table 6: Correlation between education and development of pragmatic competenc,

Corrélations

competence niveau de

pragmatique formation
Rho de Spearman  compétence pragmatique  Coefficient de corrélation 1.000 -.246
Sig. (bilatéral) . 085
N 50 50
niveau de formation Coefficient de corrélation -.246 1.000
Sig. (bilatéral) .085 .
N 50 50
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Table 7: Correlation between professional experience and development of
pragmatic competence

Corrélations

compétence
pragmatique | expérience
Rio de Speaiman  compeience pragmatique  Coefiicient de corréiation 1.000 -357
Sig. (bilatéral) . .01
N 50 50
expérience Coefficient de corrélation 357 1.000
Sig. (bilatéral) .01 .
N 50 50

*. La corrélation est significative au niveau 0,05 (bilatéral).
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Pragmatic competence/ Compétence pragmatique

Taguchi

Compétence a communiquer langagierement (Linguistic communication)

Compétence langagiere(language skills)

Leech

Socio-pragmqtique (Socio-pragmatic)

Pragma-linguistique (Pragma-linguistics)

Thomas

. Bachman

10. situation/ situation

11. Moeschler

12. Cole & Morgan

13. Formation des formateurs (Training of trainers)

14. Formation continue

15. O’Keeffe, A. et al.

16. Les documents authentiaques (Authentic documents)

17. Sajjadi, S.Y, et al.

18. Common European Framework of Reference /Cadre européen commun de
référence

19. 1a pragmatique indexicale (indexical pragmatics)

20. Ducrot & Schaeffer

21. Morris

22.1a théorie des actes de langage (speech act theory)

23. Austin

24. Pragmatique radicale (Radical Pragmatics)

25. Bardiere

26. La compétence discursive (Discursive Competence)

27.La compétence fonctionnelle (Functional competence)
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28. La compétence de conception schématique (Schematic design skill)

29. L’organisation cohérente et cohésive du discours (The coherent and cohesive

organization of discourse)
30. Maingueneau
31.registre
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e Bardiere, Y. (2016). De la pragmatique a la compétence pragmatique.
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en ligne le 25 juillet 2016, consult¢ le 26 février 2021. URL:
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e Bachman, L. (1990). Construct measures and measuring constructs. In The
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