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Abstract

The importance of noticing, attending to linguistic features, and focusing on linguistic
input like focus-on-form and focus-on-forms have always been a contentious issue in
language teaching. Consistent with this line of research, the present study aimed to
investigate the impact of typographical input enhancement, gloss, and advance organizes
on EFL learners' reading comprehension ability. Eighty EFL learners were chosen from
Safir Language Institute in Ahvaz and were assigned to four equal groups of
typographical input enhancement, gloss, advance organizer and simple-text. A
Preliminary English Test (PET) of reading was utilized as pretest. Control group and the
three experimental groups were instructed for eight weeks through the aforementioned
techniques. Finally, an equal version of PET was used as posttest. ANCOVA was run to
analyze the data. Results indicated that the advance organizer group significantly
outperformed the other groups regarding their reading comprehension performances. The
study has important implications for reading comprehension task analysis, task design,
and task instruction and the way such information could be utilized to activate schemata
and retrieve information from long-term memory.
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1. Introduction

The importance of noticing, attending to linguistic features, and focusing on
linguistic input like focus-on-form and focus-on-forms have always been a
contentious issue in language teaching. The role of input enhancement in
Second Language Acquisition (SLA) has undergone many developments and
the studies done in this domain have generated various outcomes. Some
researchers support the positive role of input enhancement in SLA and believe
that paying attention to form is necessary for 1.2 learning to transpire, but
some other researchers adopt the opposite stance (Ellis, 2008). Consistent with
this line of research, the study aimed at delving into the impact typographical
input enhancement, gloss, and advance organizers techniques on the reading
comprehension of Iranian EFL learners.

Research Questions:

1. Does typographical input enhancement technique have any significant
impact on the reading comprehension of Iranian EFL learners?

2. Does gloss technique have any significant impact on the reading
comprehension of Iranian EFL learners?

3. Does advance organizers technique have any significant impact on the
reading comprehension of Iranian EFL learners?

2. Literature Review

To increase the perceptual saliency of the language structures, different
techniques can be utilized. Focus-on-form and focus—on-forms are regarded as
two kinds of approaches which can be applied in grammar instruction (Long,
1991). Long (1991) made the distinction between focus-on-form and focus-
on-forms. In his view, the latter refers to decontextualized, highly meta-
pragmatic, teacher-oriented instruction in which the primary goal is to scaffold
learners to amass individual linguistic features. The former, however, refers to
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meaning-oriented activities in which learners' attention is focused on target
features as they arise incidentally in the input. In fact, focus-on-forms employs
explicit awareness-raising activities, whereas focus-on-form techniques such
as input enhancement indirectly draw learners’ attention to target forms.

3. Methodolgy

Based on the results obtained from the Oxford Quick Placement Test (OQPT),
80 intermediate EFL learners were chosen from Safir Language Institute in
Ahvaz, Iran and were assigned to four equal groups of typographical input
enhancement, gloss, advance organizer and simple-text. Next, a Preliminary
English Test (PET) of reading was utilized as pretest. Control group and the
three experimental groups were instructed for eight weeks through the
aforementioned techniques. Then, an equal version of PET was used as
posttest. Covariances (ANCOVA) was run to analyze the data..

4. Results

The results indicated that advance organizer group significantly outperformed
the other groups in terms of their reading comprehension performences. In
other words, the findings revealed that the advance organizer technique was
much more effective than typographical input enhancement and gloss. The
study also found that typographical input enhancement and gloss did not have
a significant impact on the reading comprehension abilityof EFL learners. This
finding reveals that mere exposure to new forms through input enhancement
alone might only trigger the maintenance rehearsal process, during which the
recently-retrieved input is stored in the long-term memory as an unanalyzed
chunk. Therefore, input enhancement may not independently improve
conceptually-driven learning processes.
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5. Discussion

The findings for the first research question do not confirm the previous studies
conducted on learners' reading comprehension concerning input enhancement
and gloss (Abbasian & Yekani, 2014; Aghajani & Rahimy, 2013; Ayiewbey,
2013; Goudarzi & Raouf Moini, 2012; Hazrativand, 2012; Nahavandi &
Mukundan, 2013; Simard, 2009). In the present research, typographical input
enhancement and gloss aimed at indirectly drawing learners' attention to the
highlighted forms and L2 marginal glosses, but the highlighted forms and 12
marginal glosses might not be well-noticed by the students. It can be said that
students' not paying sufficient attention to the typographical input
enhancement and gloss could be a likely reason for their insignificant impact.
Furthermore, advance organizer unlike the other two techniques had a
significant impact on the reading comprehension of EFL students. Advance
organizers' group outperformed those in typographical input enhancement and
gloss groups. Schema knowledge could have influenced the results as it can
display a class of things, events and situations. However, a learner's
understanding can be enhanced when a schema sets a type of framework,
which is understandable and helps learners comprehend data, retrieve
information from long-term memory, and specify their purposes. Thus, the
probable cause for the significant impact of the advance organizers on the
reading comprehension of EFL learners can be attributed to the fact that the
learners possess the right schemata, and are able to glean the best and adequate
clues from within the text. Contrary to Gorjian et al. (2015) and Tajeddin
(2013) which pointed to an insignificant effect of advance organizers, the
results of the present study, in line with Davaei and Talebinezhad (2012)
suggests that advance organizers can be viewed as an effective and facilitative
means in boosting the overall reading comprehension ability of EFL learners.

6. Conclusion

The findings of the study may be helpful to the English teachers, EFL learners,



The Impact of Typographical ... Reza Bagheri Nevisi et al.

and curriculum developers. Teachers might benefit from the results of the
study in teaching the aforementioned techniques. It seems that not only do
EFL learners need to be familiarized with such techniques and the way they
work in classroom settings, but also the circumtances under which such
reading techniques can be more effectively and appropriately utilized to
improve their overall comprehension ability. Finally, the findings might have
useful implications for curriculum developers because such outcomes can be
readily incorporated into the curriculum or classroom syllabus in reading
comprehension classes. Accordingly, a specific part of the reading
comprehension classes can be devoted to instructing students through these
techniques to discern how effective and useful they can be in promoting
students reading comprehension abilities.
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Table 7: Results of ANCOVA for comparing Reading Groups of Advance Organizer
and Control

el Sk Oxibe alildase psens R e
S lalans F 5 L1 ailag 5o Cilas 5o
fees NE/ve IARVARS \ RARVALS! RETSI-
e VAMIVWA VAYA/Y W \ VAYA/Y W 5 JoiS saus <
52380y Le Hles
a/1A0 YV YoA/Y o4 e

=l satangleslan 5 JoS 05,8 Linlie sl el F LT Sluia V Jpua o

SSpS e fr0 Sl aS cl /el T (solabias (a0 b ye Jlaia ludia 5 VAV
s esliogasane 1 cue sobal S a8 /A0 Glinal Ly il nl o
555 53 53 O sad oo Las pad Gl 33l s (s olaliae & gla5 .0 g oo 0y suiangyle e
Ol 0 B o anl a5y Bs 58 cnd 5 ol wsa s OSlsA 5o S 5 siaugle sl

ol gololias ):\ﬁis Olea aolge il 581 5o saas e Sleu i



YAY

)

LN

al385p0 i oy 3l Ikt 5 i 3 550 L3y &

ENA
Alanen, 1995; Izumi, 2002; Ko, 2005; Leow, 1997, ) fyoiy slastasss b Seupd
S ol olas ;- als 4allles (20015 Lomicka, 1998; Overstreet, 1998; White, 1998
w0 el ol cllae S50 s o S 55T e Sanila 5 salug s b oo s
sLaghd el b s Yok Lol sa 3l G i S S asliupa (aas3 59 (1998) el
Ban sla K |ya o aiiials cad 3180 5 shds GRS ES yu wols (550 (b cu o8 Blkain
OB 53 (8,8 5158 88 e uas e Lt diue (ol il sad oo g8 o giae Sl )
S 058 LG 1 sl aSoks wiul s w5 e L Ylaial suls 5559 (0l o s waa sl S
) oaedil Llaila o sads Jalad (glalad L3ed suad bk was Sulag g0 o 4o
1 oo oSulo slaniul b S8 e | slats ol (Sas sulagy 50 sl b 0 5 oo
o oadialadl (L8 clBalas ol (a5 5y Gl sy S LA 3L () s e 5dle aa 3 gags
S a1 e i ila 5 salagy s 58 S s Bl 3 G158 o llas Su s,
Abbasian & Yekani, 2014; Aghajani & Rahimy, 2013;Ayiewbey, 2013; )

Bowles, 2004; Goudarzi & Raouf Moini, 2012; Hazrativand, 2012; ; Izumi,
2002; Jourdenais et al., 1995; Lee, 2007; Nahavandi & Mukundan, 2013;

s sdadila 5 aalagy 50 ol o sl Gusla (a3 o (Simard, 2009; Taylor, 2006
Oled oils b pn idla 5 Gasn 5 sLUSE G 15 O30T 0L 0 5 palliens ud ) sbods
Sl S 0 g0 (L) (ls LA s dila s s slagSE Lol S o il g0
sl Gl IS 4o 5 pue oS 2 ) 5 ge o gk 31y da 55 9550 Olsel OLD b s
adl by 5iab 58b Jlas) Juls s saadila 5 sulog s b oo s
ol olysmel ley wrllas S5u 5o 50l 8B swiasgle st ¢ LS 3 5aal5 59 DA
oSlae cow gdudila 5 0ula (0 (o0l cu 5T slas 5 S Gouad saiasle sl ing 85 S uly
el Lol i g LBLE] ol ja batanglan sl ol il o olasT o) aals g i
3seTolel > Sou S aia a (Anderson, 1978) a sl il 5518 mls w5 e
sl s b il Csaols e ol ok b8 S wl Gl Sl Wil B
Cilaal 5 sl maaail Elasla 5 aleMal i€ K Hu 1, Lasals B ui€ KK ol 50T 0L5

jook



YAY

'?’- 1E0) OUT 5 pgo (Ve gl) £ iylat NP 65 L sl
oL

58l Jlaial ecle (ol b (Anderson & Pearson, 1984) s xS jad tia |, LagT
bogms o caally l 4 W5 oo (ol L5 50Tl b SHu s Lasasasgle sea iy
i 0909 I (B slagh yen 5 35 IS4 anilio Bl srob il S ge Olselol) S asly
Gorjian et al., 2015; Hale, 2003; Tajeddin, ) slaia 35— BUA a5 sl cousds
59 08 53 ol el cecalassian e S oty a3 Sunasplias T b « (2013
Sl 5 (1992) K6 (1980) o)) San 5 i sl (2012) wlzs ol 5 ol 50 (g5 bl
e Sou s 95 o 31 Laswanglo b iy 45 sas e L (2002) o ,Kan
b ol seTobs

srSlac s 5 aal S5 Gy 55 5e suiansle Hhos sty &€ ol Lt Las s S Slae Lowslise
Slialy 53 a3y n) LAl sl a3ls 15 585 Gy sl Gllae S5 59 e lob o
(Anderson, 1978; Anderson & Pearson, 1984; Suzuki, 2006) La_za 355 2, b
S e il 3 DTl 3 S alSia 4 Wi s datl Gl 40 LagyT ea 1y ol
o LS ) S aosiangla3leugtiy il (e 5o 1 3 w550 5 s (SLaGSs
s 1y oledbl sane asglesl 5 " goludlas wulys smiassle sl hay audl <sls
5 L) e S5 5 0aS A (1o LagT €S 00 o drm 5 Galolis i e
o5 S S I8 a0 ou g 51 Wl S e Lasaiangyle jles sy 8 58 <l 5o
3L el 1 5ol B0 (e Galpn alKia o 4 0l cuadly Gl ol (Ses Jlaial
o i sh U5 bl il |y e o a3Y aledlal y sl S (o S sy 4 (558
4L Cpiny sl suiSacliie 5 a g0 s o5 ably B Guilea o oledlbl sans caugle sl
aolesln |y asalio 5 a3a3 1 Lagie ssiasgledlgtn € 0dl cundly ool el (Soa (sl
saiaugla3la sty Gl ol e o SR 5 S sLalKal; ) 5 uS e
AL 858 505K Jlad 5 oo ol S soliial U 15 ol seT ol llas Koo w3l 55 0
ol ol S b 1y Glose Tl slap sl il 53 go suiangybodlos sty conigan .ans ) dag|
b ye L8 GEle Ll maa oledbl 5o gl oo saie ciaeanily ks 5 eleMal SLSL 4
S

e

sk



YA¥

Koot

dauin F
3 il ol g0 S e 8 LT «Sonl 0 ga 8 S (e sl OBa 5 O
! ol ol st alatl K0 55T Gl sl (L) Gllae S 5 0l 65 e suianle Hla sty
U‘JHTC)‘—.‘.} ;._\_nn.o ss‘)d CJ‘)AE ‘L;A.u;iy‘l:u.’bla 9 bJ‘JOJ_}J LF-‘-'-‘B CA:\JE S uls C)Ld'.u uujjg
el o 5o s JobB Ll L La sasangle st Lal wlas Gal3al 1 oL
38l 05 ,lS S e 5 e a5 55 -9 LGT (a3 5e bty ol
OB 95 ol (LA Bl Ll 00 g2 Daalnl e (5 50T 0 (5100 siaslesleu sty (o 50
il ande (e sl Glalol 5 Ol (el 5L Glalas (sl ool (Sas
s 9 ySlae 5 S 5 IS5 fed g0 s 59 B85y Gl B O e (S lalase
oobie 4 4 w0 SR 0058 8 e Lenias oSl iy 5 o s dadila wala g8 o0l
sl rinan 5 530S (slassmals bl OOl (el o canalio 5 S55e S50
OSan (i g5 () (sLad il ooyl 5o s sMe st Ll 0 s g0 soliieul Lagyaaly oyl 51 &S
H‘}SJAZJ:\‘_HMJbJ‘J C}%J&;Ghm‘ﬁju‘dz‘)b).\G;BAJ%LMCAL:NL‘@.‘J‘
b gl Ko bk fageds
AU G s L s s JEG dlbe S0 slagdS s sladalis o 85 s gl
u‘)}—ﬁh"bl_‘::) _.;_LLA SJ.\ o= LA&._\.\AJOLA‘}L.‘:UI%;& H—A ui'ai: K] b.\‘JOJJJ @3‘5 ;;3\913 .‘a.a.u\}ln
sl Golata ] WSS ol 4 5 pe illan S (sla udIS 51 pmld (ids ¢ Sl

ol Soap (praadI 5550 S Jsb oo 3283 sloal (a5 Gl lacus saae 5 (S
g b agle o wsige (38 sladig, H HRANKES ;5 S g Gald Gllas S0
S oS aladl B, LaslKiily 5 dufo 5a )5 ral 5o W93 oo Sids lERAS
il el b ol selob) bis o ke ,a

ol e 58 sla S ) s s Boliil (35 T 551 dallle ool Sou s gass
Lo S5 ol 53T il 5 ge gas lalllae ol suiasle sl iy 5 (oo g dnbla ol &y 550

ol 550 o= @aeslS S g maeils (slas ;50 53 Fas e Gl St )

al385p0 i oy 3l Ikt 5 i 3 550 L3y &

jook



YAL

£ IO

S g Sb) sl ke oo 5 ol A

ol3 a9 snlS o o8 (sla SLSS 3l (50 5,LS Buliid () ge] 53l (39S dalllas o
el 80 (5 G A e S s olge (555 o0 sdiasGLe bl 5 o g5 dala
s o slge lan 3 s lge Kus 55 2 1 Lasite ool 535 W15 o suns SEES
(b5 o s (sLasuite 581 w5 e Ko M (oiaran ias aladl (51 5 sl s
o8 Bal g 5l S LS50 ale (L) sloal O b 50 2 b o sadla 5 sulagy g0
g alad) 385 (o g Glee o

9 e a—dila walag o (il e o8 5 4 gad S L ) Gl G895
6N 5 a9 Gla) 4 GLS5y (s sitaila (g 5lutiun 5s) saanyle Sl Sy
SLEEAT ol 805K iy Guilsa e S o e lge (550 s 1 (aianle s i
s oamlsn JC s ol (i 53) sols gy au0 (ol cu 8 Sou ol il o) 5050 Wl 500 (s i
© olal o saadla sl Sl soliind ik ) s il (Sl 55 GaiS LA
pladl (o0uk 5 (oudnlad ( aad 53 Ol sad A saiangle sty 5 (ps9 0L 5 s obd
..\).Se

way@ A

typographical input enhancement
gloss

advance organizers
reading comprehension
noticing

Simard & Wong
linguistic accuracy
Krashen

. Long

10. Schmidt

11. Sharwood Smith

12. VanPatten

13. Leow

14. focus-on-form

15. focus—on-forms

16. implicit

LN LR W~

'?’- 1E0) OUT 5 pgo (Ve gl) £ iylat NP 65 S sl &

ok



? oy 5 i il Kt g o 5530 L5 f?’
el NOCE

17. acquisition

18. registration

19. storage

20. access

21. transfer

22. Ayiewbey

23. textual enhancement

24. Cheng & Good

25. Tajeddin

26. paratextual advance organizers

27. Test of English as a Foreign Language (TOEFL)
28. Active Skills for Reading: Book 3

29. Oxford Quick Placement Test (OQPT)
30. Preliminary English Test (PET)

31. Anderson

32. White

33. schema knowledge

34. active processing
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