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Abstract
Language learning strategies refer to deliberate behaviors, processes, and approaches
through which learners receive, process, and use new information in a structured and
purposeful manner, thereby promoting self-directed learning, self-regulation, and
learner responsibility. Due to a lack of sufficient empirical research in this area, the
present study aims to investigate the relationship between language learning strategies,
learning engagement, and writing skills in an Arabic language writing curriculum.
This study employed a descriptive-correlational design and included 70 female
undergraduate students of Arabic Language and Literature at Kharazmi University in
2019. Data were collected using the Oxford Language Learning Strategies Scale
(1990), the Learning Engagement Scale developed by Schaufeli et al. (2002), and a
researcher-developed writing skills questionnaire. The data were analyzed using
regression analysis.The results revealed a positive and significant relationship between
language learning strategies, their components (except for the affective/emotional
strategy), learning engagement, and Arabic writing skills. Furthermore, the findings
indicated that language learning strategies and learning engagement together account
for 17% of the variance in writing skills. These results suggest that the use of effective
language learning strategies and higher levels of learning engagement can enhance
students’ writing performance.In practical terms, the findings of this study propose a
pedagogical model for integrating language learning strategies and strengthening
learning engagement within the curriculum. Specifically, the application of learning
strategies alongside improved engagement is identified as a key factor in enhancing
writing skills among Arabic language and literature students.
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1. Introduction

Learning a foreign language is a complex process that has always been
accompanied by numerous challenges. Although writing may initially seem
simple, it is in fact one of the most difficult cognitive tasks and language
skills. Therefore, specialists have shown great interest in implementing
innovative approaches in teaching and assessing language skills, particularly
writing. As a result, the use of language learning strategies has become one
of the main tools for learners’ success in acquiring a second language.

It is evident that paying attention to learners’ needs, interests, motivation,
enthusiasm for learning, and the use of language learning strategies can
increase their success and reduce their frustration and anxiety. Given that the
Arabic language, due to its structural features—including grammar,
phonology, and cultural issues—creates many difficulties for learners, often
leading to confusion and failure, paying attention to its learning is of
particular importance.

Since no research has been conducted (based on a comprehensive review
of databases and various keywords) on the relationship between language
learning strategies and writing skills mediated by learning enthusiasm within
the Arabic language curriculum, the importance and necessity of conducting
this study become even more evident. Moreover, the findings of studies such
as the present one can provide language teachers with useful information
about the importance of employing language learning strategies and learning
enthusiasm to improve writing skills in second language curricula. From a
practical perspective, such findings may also encourage educational
authorities to pay greater attention to the significance of applying these
strategies in developing writing skills, particularly in Arabic.

Research Question(s)

To what extent can second language learning strategies and learning
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motivation serve as predictors of writing proficiency among students of
Arabic Language and Literature?

2. Literature Review

The theoretical framework of this study is based on Oxford’s classification
(oxford,1993), which emphasizes language learning strategies, including
direct strategies (memory, cognitive, and compensation) and indirect
strategies (metacognitive, affective, and social).

3. Methodology

The present study is descriptive-correlational in nature. The statistical
population consisted of 70 female undergraduate students majoring in Arabic
Language and Literature at Kharazmi University in the year 2019 (1398 in
the Iranian calendar), all of whom had completed at least Writing (1).Given
the limited size of the population, a census sampling method was employed.
Therefore, the sample size was equal to the population size. This approach is
consistent with the recommendation of James Stevens (1994; as cited in
Hooman, 2005), who suggests that considering a minimum of fifteen cases
for each predictor variable in multiple regression analysis is an appropriate
rule of thumb.

4.results

The present study aimed to examine the relationship between language
learning strategies, learning enthusiasm, and writing skills among students of
Arabic Language and Literature at Kharazmi University. The results indicated
that the use of second language learning strategies and learning enthusiasm
significantly predict writing skill performance among these students; therefore,
the first hypothesis of the study was confirmed.
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The findings further revealed a positive and significant relationship
between language learning strategies (and their components, except affective
strategies) and writing skills, as well as between learning enthusiasm and
writing performance. This result is consistent with Wang and Eccles (2013),
who found that the use of learning strategies enhances self-regulation and
increases learner enthusiasm, which in turn contributes to the development of
language skills, including writing. Similarly, the findings align with Ceylan
and Harputlu (2015) and Zhang and Hyland (2018), who reported a significant
relationship between strategy use and writing development.

These results suggest that the use of diverse language learning strategies
enhances leamers’ self-efficacy and reduces language learmning anxiety,
thereby encouraging more active engagement in the learning process and
improving writing performance. Moreover, integrating second language
learning strategies into the curriculum—alongside moving away from
traditional, product-oriented writing instruction—can promote autonomous
learning and increase interaction between teachers and learners. In such
contexts, students are more likely to engage in self-assessment of their writing
abilities, which supports independent writing development.

Previous research also supports these findings. Oxford and Green (1995)
emphasized that learning strategies facilitate self-directed learning and skill
acquisition. Similarly, Djudi and Amir (2018) argued that such strategies
foster independent and motivated writers by activating cognitive processes
such as planning, hypothesizing, self-evaluation, monitoring, and resource
evaluation. In contrast, learners who make limited use of learning strategies
tend to experience greater difficulty in reading and writing due to a lack of
structured learning processes and reduced problem-solving efficiency.

Regarding the third hypothesis, the results demonstrated a positive and
significant relationship between learning enthusiasm and Arabic writing skills.
This finding is consistent with Zhang and Hyland (2018) and other related
studies. One possible explanation is that learning enthusiasm reflects a
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combination of motivation and curiosity. Learners with higher motivation and
stronger achievement orientation tend to demonstrate greater persistence and
engagement in learning activities, regulate negative emotions more effectively,
and adopt more efficient learning strategies.

Salmela-Aro and Upadyaya (2012) conceptualize learning enthusiasm and
academic achievement as a continuum, in which higher academic performance
is associated with greater enthusiasm. Similarly, Asghar (2014) reported that
learning enthusiasm contributes to academic success. Furthermore, Salanova,
Schaufeli, Martinez, and Bresé (2009) found that enthusiastic learners
typically exhibit intrinsic motivation, higher effort investment, active
classroom participation, and better coping strategies. Siu, Bakker, and Jiang
(2014) also reported that such learners show greater curiosity, spend more
time on learning tasks, and maintain healthier engagement patterns.

Finally, the findings suggest that greater mastery and use of language
learning strategies are associated with higher levels of learning enthusiasm.
Awareness and effective application of these strategies facilitate language
acquisition and writing development, which in turn enhances learners’
motivation and sustained engagement in learning.
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Table 1: Mean and standard deviation of students' scores in the questionnaires of language
learning strategies (and its components), learning engagement and writing skill
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Table 2: Correlation of language learning strategies (and its components) and learning
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Table 3. Simultaneous regression results for predicting writing skills based on language
learning strategies and learning engagement
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Table 4: Regression coefficients for significant variables in predicting writing skills based
on language learning strategies and learning engagement
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Table 5. Simultaneous regression results for predicting writing skills based on components
of language learning strategies
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Table 6: Regression coefficients for significant variables in predicting writing skills based
on components of language learning strategies
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. Language learning strategies
. Learning engagement

. Sami languages

. Writing Skills

. Self-regulatory learning

. Metacognitive strategies

. Memory strategy

. Compensatory strategy

. Vocabulary knowledge

. Constructivism theory

. Compensation, emotional and cognitive strategies
. Axial pervasive

. Self-learning

. Direct Strategies

. Indirect strategies

. Emotional strategies

. Social strategies

. Behavioral dimention
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