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Stud Age | Gen | Proficiency | Design | Psycholinguis | Treatment Outc | Speec
vy der | Level tic Types ome

Meas
Features ures

1 Masoule, 18+ [ Not @ Inte | Quasi- @ Com @ Expl | WD | Req
Agnmandi, & repo me | experi preh icit | CT uest
Vahdani ted diat | mental ensi
(2014) e on

2 Ahmadi & 18+ | Mix @ Mix @ Com @ Othe Req
Ghafar Samar ed ed | Experi preh T uest
(2014) A mental ensi 11Tim

on
Mer | Nt
hods | FEPOT
ted

3 Abmadi & 18+ | Mix @ Mix @ Com @ Othe Req
Ghafar Samar ed ed Experi preh T uest
(2014 B mental ensi Teac

on hing
Met
hods

4 Ahmadi, 18+ | Mix @ Mix | Experi @ Prod @ Othe |Not | Req
Ghafar ed ed | mental uctio T repor | uest
Samar, & o Teac | ted
yazdanimogh hing
adam(2011) A Met

hods

5 Ahmadi, 18+ | Mix @ Mix | Experi @ Com @ Othe | Not | Req
Ghafar ed ed | mental preh T repor | uest
Samar, & ensi Teac | ted
yazdanimogh on hing
adam(2011) B Met

hods

6 Anani Sarab | 18+ | Fem @ Ad | Quasi- @ Com @ Othe | Mixe | Req
& ale van | experi preh T d uest
Alikhani(201 ced | mental ensi Teac
6)A on hing

Met
hods

7 Anani Sarab 18+ | Fem @ Ad | Quasi- @ Prod @ Othe | Mixe | Req
& ale van | experi uctio T d uest
Alikhani(201 ced | mental 2 Teac
6)B hing
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Met
hods
8 Barekat & 18+ | Mal Inte | Experi Com Othe (WD | Req
Mehri (2013) e me | mental preh T CcT uest
A diat ensi Teac
e on hing
Met
hods
9 Barekat & 18+ | Mal Inte | Experi Com Othe | WD | Req
Mehri (2013) e mie | mental preh T CT | uest
B diat ensi Teac
e on hing
Met
hods
10 Dastjerdi & 18+ | Not- Inte | Experi Prod Impl | WD | Req
Rezvani repo mue | mental uctio icit | CT | uest
(20100 A rted diat o
e
1 Dastjerdi & 18+ | Not- Inte | Experi Prod Expl | WD | Req
Rezvani repo mie | mental uctio icit | CT uest
(20100 B rted diat o
e
12 Eslami, 18+ | Mix Up | Quasi- Com Expl (WD | Req
Mirzaei, & ed per- | experi preh icit | CT uest
Dini (2015) A inte | mental ensi
me on
diat
e
13 Eslami, 18+ | Mix Up | Quasi- Com Impl | WD | Req
Mirzaei, & ed per- | experi preh icit [ CT | uest
Dini (2015) B inte | mental ensi
me on
diat
e
14 Malaz, Rabiee | Not- | Fem Inte | Experi Com Othe [ WD | Req
& Ketabi repo | ale mue | mental preh r CT uest
(2011) rted diat ensi Teac
e on hing
Met
hods
15 Rajabia, 18+ | Fem Mix | Experi Prod Expl | WD | Req
Azizifar & ale ed | mental uctio icit [ CT uest
Gowhary o
(20152) A
16 Rajabia, 18+ | Fem Mix | Experi Prod Impl | WD | Req
Azizifar & ale ed | mental uctio icit | CT uest
n
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Gowhary
(2015a) B
17 Sabzalipor, M Not- Inte | Quasi- Prod @ Othe | WD | Req
Koosha, & | Not- | repo mue | experi uctio r CcT uest
Afghari repo | rted diat | mental n Tveac
(2017) rted e hing
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hods
18 Sadeqi & | 18+ | Not- Ad | Quasi- Com @ Expl | Mixe | Req
Ghaemi, repo van | experi preh icit (4 uest
(2016) A rted ced | mental ensi
on
19 Sadeqi & | 18+ | Not- Ad | Quasi- Com @ Expl | Mixe | Req
Ghaemi, repo van | experi prel} icit | d uest
(2016) B rted ced | mental enst
on
2 Tajeddin 18+ | Mix Not | Experi Com @ Othe | WD | Req
0 & ed - mental preh r CT uest
Hosseinp 1ep ensi Teac
ur (2014) orte on hing
A d Met
hods
2 Tajeddin 18+ | Mix Not | Experi Com @ Othe | WD | Req
1 & ed - mental preh r CT uest
Hosseinp 1ep ensi Teac
ur (2014) orte on hing
B d Met
hods
2 Karvanpa 18- | Not- Not | Experi Prod @ Othe | WD | Req
2 nah & repo - mental uctio r CcT uest
Langari rted 1ep a Teac
(2020) orte hing
d Met
hods
2 Sadighi et 18- | Not- Ele | Experi Prod @ Expl | ODC | Req
3 al 2018) repo me | mental uctio icit | T uest
rted ntar n
y
24 Anani Sarab 18+ | Fem Ad | Quasi Com @ Othe | Mixe | Apo
& ale van preh f d logy
Alikhani(201 ced ensi Teac
6b) A on hing
Met
hods
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