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Abstract

Autonomy and self-learning are concepts that have regained value and meaning in
modern methods of foreign language teaching. The purpose of this study is to
investigate how language learners can be encouraged to gain autonomy in learning
and self-learning skills in a French language classroom. To provide a solution in this
regard, we first need to answer the question, what is the basic difference between self-
taught and non-self-taught language learners? Our hypothesis is that self-taught
learners naturally have higher "knowledge-skills", "knowledge-learning skills" and
higher life experience than others. In order to compare the abilities of self-taught and
non-self-taught learners in applying cognitive and metacognitive strategies, we
published a call and asked 35 learners who had learned French completely or partially
on their own to answer two questionnaires about using cognitive and metacognitive
strategies. These two questionnaires are taken from Politzer, McGroarty and Willing.
At the same time, 35 people who had not been self-taught in any course of learning
French were asked to answer the above two questionnaires. The results of this study,
which was presented as a descriptive statistic, show that learners use both strategies
they have higher abilities. As a result, it should be said that autonomy and all cognitive
and metacognitive strategies, although they may exist naturally in all individuals, but

their emergence from potential to actual in most cases is not spontaneous and requires
educational support.
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1. Introduction

Terms such as independence, self-learning and self-management found a
special place in the history of foreign language education in the 1970s. In the
current era, language sciences give their place to communication and the
theoretical models of communication skills act as a reference in defining
new teaching and learning methods. The learning process is no longer
considered an unknown thing; Concepts such as strategy or teaching and
learning strategies have gained a new life and efforts are being made to
understand and define the learning process beyond the concept of strategy.

The presence of media, Internet and virtual networks has undoubtedly
caused the increasing access of people to foreign languages and many
obstacles to learning foreign languages have disappeared. However, the new
issue that is raised today despite the advancement of technology is the issue
of self-learning, which unlike the past has taken a new approach and is
addressed as an ability to learn. In other words, new educational methods
seek to create a link between learning and the independence of the learner in
learning. In communicative approach as well as in the action-oriented
approach which is based on the constructivist learning theory and has a
psychological approach as well as an interactive-social approach in language
teaching, the role of language learner is a central and the language learner
must take responsibility for his own learning. Meanwhile, the role of teacher
has also undergone changes; In other words, the professor in the foreign
language class is no longer omniscient and plays the role of a guide
alongside the student. In this research, we intend to examine concepts such
as independence in learning and the role of self-learning in modern
educational approaches. Our purpose of conducting this research is to answer
the question of how to help the learners to have independence in learning
and to have self-learning skills in the French language teaching class. To
provide a solution in this field, we first need to answer the question, what is
the difference between self-directed and non-self-directed language learners?
Our hypothesis in this research is that autonomous learners naturally have
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higher interpersonal skills, learning skills and lived experience than others.
These skills are one of the most obvious manifestations of a language
learner's identity, which are directly linked to their personality factors.

2. Literature Review

Familiarity with the concept of independence in language learning is of
particular importance from the perspective of applied linguists and foreign
language education specialists. According to Holec (1991), the autonomy of
the learner is based on the knowledge he creates according to his perception
of the world. In other words, an independent language learner is a person
who actively takes responsibility for his own management, conceptualization
and evaluation in the learning process.

The concept of independence or autonomy appeared in education in the
1990s and led to the emergence of a new method and a new reading in the
curricula and educational goals of educational institutions. Many educational
theories and approaches, such as the communicative and action-oriented
approach, also attribute this concept to themselves because of its importance
and value in education. In fact, it can be said that independent learning is a
concept that appears mostly in foreign languages in a modern way. But the
definition of this concept has been discussed by several linguists such as
Holec (1981). Holec asserts that autonomous learning is "the ability to take
ownership of one's own learning." On the other hand, according to Little
(1991), "learner independence” includes the ability to separate, have critical
thinking, and the ability to make independent decisions and actions in the
learner.

On the other hand, Nunan (1997) defines autonomy as a model with five
levels, which includes learner performance, sensitivity or awareness towards
learning, participation, intervention, creation and excellence. As we can see,
there are different concepts of independence in language learning.
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Among the studies that have been done so far in Iran about learning
strategies, the independence of language learners and its relationship with
the level of use of learning strategies, we can refer to the article
“Investigation of the level of use of cognitive strategies and its relationship
with the independence of language students” written by Rahmatian and
Marzieh Zohrevandi (2011, pp. 173-190). In this research, the rate of use of
cognitive strategies among students and the relationship between cognitive
strategies and independence of French language students have been
investigated. In order to measure the amount of use of cognitive strategies
and to better understand the relationship between cognitive strategies and
independence, the authors used a questionnaire including a dozen self-made
composite questions based on the definitions of cognitive strategies based on
the classification of Paul Cyr (1988) and O'Malley and Chamot (1983) and
the qualitative questionnaire. The statistical analysis of the data collected in
this article shows that among the cognitive strategies, note-taking strategies
with 76.30%, strategies related to guessing the meaning of words with
75.71%, and the strategy of communicating and associating words with
71.71% have been used the most. Also, based on the results of this research,
among the cognitive strategies, the two factors of searching for a source and
connecting and associating words with 58% have the most effect on the
independence of the language learner.

Sedighifar and Khaleghizadeh in an article entitled “Memory, cognitive
and compensatory strategies: investigating the relationship between the use
of strategies and the level of success of non-Iranian Persian learners in
writing skills” (2017, pp. 138-113), investigated the effect of memory,
cognitive and compensatory strategies on the success rate of non-Iranian
Farsi learners in writing skills. The statistical sample of this research
consisted of 42 male and female non-Iranian Arabic-speaking Farsi learners,
between the ages of 18 and 20, who were studying Persian in the advanced
course in the fall semester of 2015. The research tool to measure the use of
strategies was the Oxford Language Learning Strategies Questionnaire
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(1990) and to determine the relationship between the use of Persian language
learning strategies and the level of success of Persian learners in writing
skills, the grades of these learners in the writing lesson were used. In this
research, the results of the Pearson correlation coefficient test show that
there is a significant positive relationship between the use of memory
strategy and compensatory strategy with success in writing skills. This is
while according to the findings of this research, there is no significant
relationship between the use of cognitive strategies and success in writing
skills. Also in this article, the regression analysis in two steps shows that
among the types of direct strategies for learning Persian language, memory
and compensatory strategies have caused the success of Persian learners in
writing lessons, and among these strategies, the use of compensatory
strategies is more effective than the memory strategy. It has been successful
in the writing skills of Persian students. Finally, the authors have provided
suggestions for teaching strategies in Persian language classes.

3. Methodology

In this research, in order to compare the abilities of self-directed and non-
self-directed people in using cognitive and meta-cognitive strategies, we
published a call and in it, we invited people who had learned the French
language completely or relatively self-directed to answer two questionnaires
about the use of cognitive strategies and answer metacognitively. These two
questionnaires are taken from Pulitzer and McGroarty (1985) and Willing
(1988). The two mentioned questionnaires are in accordance with the
standards and strategies proposed in The Common European Framework of
Reference for Languages (2001) and have been used by us. It is important to
invite learners to answer the questionnaire questions spontaneously and as
honestly as possible, because our goal is not to judge them, but to help them
learn. Due to the limited number of people in this spectrum, the statistical
community of self-directed learners consists of people from different
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occupations, educations and ages. The number of these self-directed students
is 35, all of whom are Iranian, but not all of them necessarily live in Iran. At
the same time, 35 people who had not been self-directed in any course of
French language learning were also asked to answer the above-mentioned
two questionnaires. This group of language learners are also selected from
different professions, educations and ages. Questionnaire number one
contains 14 questions and is related to different types of metacognitive
strategies. Questionnaire number two contains 17 questions and is related to
different types of cognitive guides. It should be mentioned that each question
has three options and in each question, the language learners were asked to
choose option number 1 if they rarely or never use this strategy, option
number 2 if they use it sometimes, and option number 2 if they do it most of
the time. If they always do it, check option number 3.

4. Results

Our main problem in this research was to answer the question, how can we
help the learners to have independence in learning and have self-directed
learning skills in the French language class? For this purpose, we presented
two questionnaires including questions related to metacognitive and
cognitive strategies to two groups of self-directed and non-self-directed
language learners and asked them to answer the questions. The results
obtained from the responses of these two groups to the two questionnaires
mentioned clearly prove our hypothesis that self-taught learners naturally
have higher “interpersonal skills” and “learning skills” than non-self-taught
learners. The attention given to this question makes us better understand the
importance of teaching the concept of “learning to learn” in the field of
French-language education.

According to Porcher (2004) and Barbot (2000, p.21), independence in
learning is both a goal and a means to achieve the ability to communicate
and learn independently. Language learners must be taught that no one can
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do this for them, and teachers must also resist the temptation to assume the
role of savior.

Therefore, a language learner who can create his own learning process
and participate in the responsibility of his own learning, can determine his
own goals, his own learning process and his own assessment tool with the
help of his teacher. But the appropriate method, tool and training should be
given to the learner so that he knows how he can take responsibility for his
own learning; Also, the language learner should be placed in a suitable
position so that he can be truly responsible for his learning and put it into
practice. According to Carton (1994), it is not a matter of directing the
language learner to do his own learning, but we should teach him how to
have an independent learning so that he can develop independent working
skills.

Regarding the importance of the skill of "learning to learn" or “learning
by self-learning”, it should be said that this “know how” is not acquired by
itself and it is necessary for the language learner to acquire knowledge and
skills about cognitive and metacognitive strategies either personally or with
the help of his teachers. Undoubtedly, acquiring knowledge and skills in this
field enables the learner to be able to:

- Identify and determine language goals and needs for himself. In other
words, the language learner should define his own learning goal and path
according to his current and future language needs and also according to
what he has acquired in the past (metacognitive strategy);

- choose the means to achieve these goals. In other words, the language
learner must define for himself how to learn; this topic includes the selection
of educational materials and content and familiarity with the methods and
techniques of using them (cognitive strategy);

- use techniques such as note-taking, knowledge transfer, inference,
inference or induction in their learning (cognitive strategy);
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- organize his learning process in different time and space intervals
(metacognitive strategy);

- evaluate the results obtained in relation to the desired goals in language
learning (metacognitive strategy);

- evaluate his learning process in a real way and as it is, or in other words,
be able to determine the connection between the decisions made about his
learning process and what and how his learning is (metacognitive strategy).

It is important to mention that the model presented above is based on the
lived experience of self-directed language learners in using the cognitive and
metacognitive strategies introduced throughout the article. In the new
theories of language teaching, such as the active approach, the role of the
language learner is self-centered in learning, and the role of the language
teacher has changed from a source of information to a guide and feedback
giver. According to the interpretation of some writers, the role of the teacher
in the information age has changed from omniscient to a guide on the
sidelines. But the findings of this research offer a new reading of the
mentioned interpretation; In the sense that, according to our interpretation, in
modern educational approaches, the role of the teacher has not only been
marginalized, but this role has turned into a far more serious responsibility
than in the past; Because the language teacher must be able to change his
role from the active mode of presenting the lesson content, which has been
common in the field of education until now, to the active mode of the
technologist, technique-oriented and a kind of teacher of learning strategies
and techniques. Therefore, that he can train independent language learners
who are data-oriented and data-sensitive, and can include learning strategies
in their educational program. It is obvious that this will not be possible
except with a specialized study of how to teach and learn a variety of
teaching-learning strategies and passing specialized teacher training courses
for language teachers.

In this article, we have focused on examining the degree of autonomy and
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the use of cognitive and metacognitive strategies in self-taught and non-self-
taught language learners in face-to-face lessons. However, examining the
independence factor as a dependent variable may be the subject of further
research in the field of virtual education in the future. Furthermore, by using
the potentials of information and communication technologies (ICT),
learner-centered assessment methods such as self-assessment and peer-
testing can be better implemented than traditional learning environments.
The information and communication technology-based program can develop
high-level cognitive strategies such as problem solving, critical thinking,
composition and creation, self-assessment, self-discovery and self-learning
in today's students better than before (Vanderlinde & al., 2012).
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Table 2: statistics of the difference in the percentage of cognitive strategies used
between non-self-taught and self-taught groups

09,5 09,5 e

Salass | selasipd sy

(V) syt (o 3 S8 (S 9 9d (i alical &3 4o s | 89.30% 25.60% 63.70%

289 50 59, Jsb o oudd 438 Bubs wiua Gilals colad cudilanls
97.30% 26.70% 70.60%
(Y) Ccacilaals

(¥) 4sdl 8 oLy 4w pagd L a3 Sys | 89.90% | 35.70% | 54.20%




WA

Ol 30105 e gl il

0358
Jselusn | jselagagad ey
(F) w0 slajn g pubias alajaa Gudaaly 5,18 | 92.70% 55.60% | 37.10%
?
(0) S ylae yblady shiieds dlaa yu wiua olals (o4 ylsas | 85.30% 61.30% 24%
s 0y 900 il s 48 u sudiddl ) sladlis Huil ga
82.10% 62.40% | 19.70%
(%) ©lals 5 92 glsu alSa8 Ha dalS Sa ()9S oS
Sb L el gulia 995 uaa b s dals (slire (u S oy
(V) ataa 94.10% 38.90% | 55.20%
ails slao b oudi 48 (5 uls o)l waua ol b dals < ) 4S5
’ " 87.50% 50.10% | 37.40%
OF 3 ouliient ol puls (138 8 JHa3 53 9 W dals S 5,5 9] polads
97.40% 45.30% | 52.10%
(3) 23 43 dals
(Vo) abiie ) glods audl 8 slaguys Gailea | 79.10% 83.20% 4.10%
(V) a8 0Ly L alis yale Glu)y yo daldis Oilals (s gadcsa | 93.10% 71.20% 21.90%
HAOERS a3 ()T 038 el Ly ] 3 BalS S (aaagd ya (st
90.20% 30.40% | 59.80%
(\ Y) HLu.fngd as
Qe dan i J SR8 98 (G -50% ol 8
(V1) dals @ dals daa 4 5 70.50% 19.50% 51%
(VF) adla ool as (sldads slize guan o aes | 98.70% 22.10% 76.60%
e 101 59T lads 3 (IGE0 L dals S (g wly plSha
) 84.20% 70.40% | 13.80%
(Vo) pas ouldicyl dalilio dals sy ) piIS oo
o slacss] g oy sLacdla 59, 3 cblis sliis ) guaa
09) 96.70% 65.70% 31%
S8 8 ja gl oS laws al&3a Hu a3l slas b olals 15805
(1) i 77.90% 69.40% 8.50%

L;_)lsru.ud s do5° sulo K] J‘}A—"OL}‘} O J.ALQJ “© .lay‘).e LéALull GLAJ_)..\A‘_)))

BIS S alail b alis Ja sl pola (LSS (05 IS4 5 sale Gl (o085 Sl

ol sl e sualie Solwl 5 B S ugale olel SAlLs slasualy g, e LSG



?’-rz'r,;,;/;,s‘(vz‘,,g)r;,w‘rz:,,.; u;@jdu,z;.?:i’{
el SO

(Paul Cyr, 1998) «i,ls 158 (5580l (S 350 5o Las yal,
S bgpre S aas Slad a8l S 4 spdipo saaline 358 Joaa 5o S Hskilea
A s £ WAL Gl s s (abia sk il slaguss Oulsa
Gaae lawm s M1 L Salin glaopal, L 6,8 K0 wl Hgelugajue sy S
bas Guas 53 aw Gon lassaaly Gle cpl 5o s Saalasn 85 S a YL
o9 s 435,500 waa olalS solad endlaaly (IR wis 50 VA L dly oo 45 (glialS
ea Gl o) oW 3 0wl (BMWEA) s e VA b ccdlanly 388 Ha 550 Jsb
L oawilyd Ll S panagd 5o o 5 WAL s 50 WYY b, e 31 K1 s
DL wm e GRS wamyu 0AA L reslidi e € plagias 4 o oS s
Ssalasi i 5 5selasd 09K 50 G Lasual, (ol oSO8 Blad 511, WA s

.Mbb“)}ah\,';a‘,;b&:»@

oy g3 0
3 5selasd Olselill a8 5o Ol s &S @IS e sadaladl (has3y Gull s
by ALl slassmal, 5 sl dhe 0 ens BB ol dsalasi e
Lonad 6L @oSub Gl 3l adgs 4 sselusa Oliselobl s ol wsas
Deofal gl (Sobets LT eoSul B8 ol wslsa s Ssslusiod Gloselols
Talis S e mae 5 (2LOO) colisine i sal 0 ges8 soSpanal 5 s ilwsalel (il
(Association de Didactique du Frangais Langue Etrangere, Cuq, «cu! (s S8ab
o2 S aladl ua wb T S sl Galels s I3 @lee () 2003, p.21)
oS cline Gl Gl 5 93 seli s s S0l 5 (Aasl BB wb 55elpb) 5a s alas
ea3 50 Oliseloby 5 was GBrase ssa olselolls Lo 1y olee ol Wb lalas
550008 s 1) oSl eolee - OBl Gl Wb usd Gl olaaly 5 e
L oSN S ol oS0l Lo (sleaiiS il (38 o)lge Gol S i (g3 g0 g0

1 6oSub @slee - Gty € cual (g8 il b 0l oSl e 5 wud Heloll

ra



N

L TN

‘J/de/—i.)b)wd Cgles dnllls S A

O3 GEosor e a 0¥ sladlssiy (Jls ol b (Porcher, 1995, p.27) il s S s
VS FRON I PCI PN S| Y I [PV IR R (e S PRS- SPON IS U DY SR RCH P U R
el Llal 5 € 0 5d e olaol&iils 5 3810 Lo ol Sasscal 5 il olayl
by gl g go 438, s LagT Lo el o lge - GE3ls () it A2 b gal
Gl 1o sl BSa 4S Whpely son GISIHE & S ol Gl aola 0L o
Gosra LYY sl (S el alad 5o Ja g i el bune 3 ol 5 JAls 5o il
S aola ob) S sl SIS Guliie 5o b s il b ol bl K cu el
ssbisen ol oliala S5 GBS Gl b oolialals pluls 5o Ghselobs ©
Lol Sl ealiinl b 5580k Jalye alad o ) apa B aal s gl 5 als dauds 5 slic
3 ow wlcew (Barthélémy et al., 2011; Porcher, 1995) wi< b5, sadsl )
by wose0 a8 e il (b5 GILSIE L) (2Bl phe 5 LAl Gud (edde
inles GABIH, T culgd us wiS S upa b clite 5,800

I s 4 olawde o @il dad 4 Sl (2000) T sl Lk
calaa 00,80k o Ho oS el pip Jold ) wsdiee laie Gya ghselasd
500 58S suge 0 lsel Koe 0T Csaoly 0o ) 9sn oSol Gl B u st g
55010b) ol s o Baa € 5 (gHlulel; 1) aine SIS0 pisel Koo K
p s ol dhiny an asla L5 Ol il (L) eoSuly s IEL sl 5l el
odlie Gl 1) (asla Gl uSab 5o DL e 8 G usa custe UIS . Jue Saa
S o Ji 5 15 (oSl (S 5 bl La B Baa Sy JSaid Lol il e

Iy gl <€ aas oo olas osaa oll L awilyd by Gisel e 3 L olaalin
Olsicsn w588 5o 055 5501015 510 &8 SMSasa b aa o e ISl dan s pulal
3Spe ol 50 o€ 3550l L (530505 Bune slaslins ) 1S s ) slaes S 4
laaion ¥ € oo Wl 1) (cage Hlacs (8 (S0l (sl e slash S5 51 5 58 sas
Slassbe 5303 53 Sila 5 ssime b ol Blade € julud b Sl Wk

jook



\\d!

=

Soess

VEY i g 3l ((VE ) ¥ ijlas £ 60 S sl &

sk

s b5 0l o cuise slalons Lacusls) sl 0 a5 b 15 53 (580l s
59 sadalail sladeb sy 5 lialios i€ o At JLiusa sl Sl 4 ilaal &
ey e ey S @15 3pelssn S ST &S aaspe ol G al Jsb
2 S plaglanmy 5 il 5wl 1) ssa Sub S b sel (slsine daglSe
Jsbo o gl i Lol wialiad go winhy (IS cp st LagT 5 € 4slyd 0L sSab
S sshilen ol wise oS 3550l LS culen coaal 5 wpd GEsael S0
5 Oluote 4 idsel wsiselasd Wi sssens wSe plansbla (1998) T 5L
G5y sl Sl e 4 Glasas 4 Gidsel ol LS cuaal as8 Olselob)
b S Geelols & Giisel 5 WS ok 1y a8 Jagud (olaialy (oS s 55 (it

5ol 1 Sl 5o VB el

s £
otdsel G 5o Ol sige B S 4S 0 ey Ol 4 sl (B3 Ol 5o Lo Jleal Al
coles ol 5 eSol Lo DL Gial cga s Olselob)y & el ol
sLaa sl 4 bss e oY g Jold dalihon s 59 Lol Gal (510 GuS SaS (5550l a
S oty GV Selusanad 5 Seelasa Olseloll ss S oo @ aala 5 Salusl
590 058 0 ol slagal 3 Jeola il ias ply Laghuss © B agulya g
3 sral skt Spelusd GILSIE Sl 5y G Lo Ll sh (bt 55S3e Lelighun y
Oseloly womd @b @om oolee - GBI 5 esSel ool - SRl
posie hisel cuaal dicis Gl 4 oS wilus e oS @ WA Sselasiout
Lol osbanoo g Lo s a8 b5 idsel 855a L9 Ghadlois 1 (suSals B Saby
Sod Sale 4 U sl 5 e (13 5lge - GBS Gl wd 4GS 55 S 45 shailas
5 Salal slaasualy 5 ol 4S cl a3Y 55501005 Ho DEL Gioss osa
B b 4908 Boapd sl Gidsel Glssloly € oaa y Oholind 4 oaa aiba



\FY

Sy

‘J/de/—i.)b)wd Cgles dnllls S A

e Gelaie Lo Hu 855 ol

Lo &alllas 555000 5 (aold ld oo (Pb) s GBS Guse Vb i) sel (abs Bua
S 0S5 b GBSl 5 ss Ganed e eidse] sladie 5o ol wasld oL
colie gl e sl Gupte/laial; ausd Gl wal 58 5 Sseloll JdE
SN EOSs (hhsel 5 puote G (a8 GRAIS (B B0k (ot Had b Gl Ko
el 550105 Jius (55800 o5 45

OB Y gane T Saad 4 asla slagls S 5 il b 0L (Bhsel plewses 59
G GSe Gt &S gl ol 1) wsdiee el oSuly SaiSal 8 ol usae
Sose @l ap st 5 Bk da 51wl oS0k (ol 5 b G sel Wb saa
sl s wdee Sae 1) 55Tl ook Glie € ol Gusse ool ulgse 5 and
G 4 S S Glaa B S (336 wlbige 5507000 Oles Gal b3 5 WS (2L
O Giosel s slassad Lol aas oo aladl wsd o 4 gl 4 4S ) phailen wgl e
oL Sl aa Bua LUS Hu S sl 0SB (B (B, 3 GBS dals b sl
3V 8o puse b g3 5501005 8 Guss olee 5 oSl sbac ks L 55 G sa (Sl
.A&L?m‘-\dm;‘\s‘)um-\}.}GJ;JL_-IJJL:JJJT‘;AH“}%‘JO&‘O&‘

pd s ol Bua o 5580k 5o IMELL (2000, p.21) s,k 5 (2004) k) 5 Suste <
SseTobs € wb Jiis 580l 5 LU, ol 80 UIS @ olius ¢ln b
59 b 55 plasse 5 aas alast LagT gl 15 LIS Gal w15 o (uSgaa oS 5 sl GA el
GoSal 5 el alad 5 Al Ui 5 el OB GBS sages Rugwy il
S Wl b G Guote S e glie (S 5o o san g alEe 5 IS B GIosel b
soad o ol ()5l S LA sl d L) GBlsel e slassad s gl GBS
b QAT o) pot S ) g0l oo wod Sl sl s (38K sugets b salol)
s 5850 95 oS0k s oo (SALE 5 FALAIE slas sl by S sk e

Sl e 5o g 9ol ssast | sd oSul Ly Wil S ($55elob) alnly
5955 oSl W) WA laal s usne S Wl e S oSl usa (55500

SLEA Lo clis (pisel Ll Gis wb Lol WS s |, Ghasa g}Li}.:‘ BIEY

e

jook



\FY

?’-rz'r,;,;/;,s‘(vz‘,,g)r;,w‘rz:,,.; S sl &

el j&g

05550 sage s 1) 0sn oS0l ol e Wil 55 e G Sy S Wil B0 pd GANS 55al0l)
Jshens (23ly (a4 wlgn Bl L8 calie (Buadge 5o 1) 5aeloll Wb Oxines
i (1994) 7 050IS 5 a5k lbal Slla 4 1 0T 5 2l Gsa soSab
Shaans aladl ol 1) usa oS0k S S colaa e G 1) 5521005 € o Gl
S shacsles 1550 B w3l 315 JEinn 5 S0l s 6.5 €S paps G257 ol &0 sy
LAy da 5 | S

- ol opl S e Wb (gdselusn (iR seh b uSab iR el lge ienl o
SS o by eadd o o) ,xibéqu al a3¥ 4-37}3 Sy Jsa s o)l
Wilom Aalis g Salial s slas al; o0 aslge 5 ORI el G ousa Glayase
til g B w3l oo 538 1) 5aal ol sy nl 5o coles 5 il i plad s

5301065 S oslieds S ad 5 padidie (BusA sl | Sl slasls 5 laal -
el sl 5 s 5o ) S5 S sl L e B L1 (Bosd oS0k sre 5 Baa Wb
[ SALaH8 0 aal) 0K (i a3 el 80 S o€ a3 Hu il G e g b ainen

S Wb DTl Ca Sou 4 uiS QLI laal ol 4 oy slall -
3 ol lsine 5 alge OB Jold pyd e (ol WS Bl wsd sl 1) soSab
(it o ymaly) wsdo Loy T 5 soliiee slaSuSs 5 Laghs, b ol

o el b i) ool dacalid JEI oLl panlasls osa oSS 51—
(AAalun o yualy) o soliiil o s 5,80k

asualy) o panbole S 5 sl i glasil Lo 1, ssa eSub -
(bl 8

S b, 0Ly ESeb Lo wsa Sl se Slaal b dasl;y 5o sael cisds il
(a2t o))

O Sn o b g o€ ob) cus S G Slaa g oally o pot | usn S0k -
ool (S8s 5 Glann b1 usd oSl whseo0 saddii S slasaad LS w5



VFF

Sy

‘J/de/—i.)b)wd Cgles dnllls S A

(2 5 yal5) 4S (addie g sa

Gow) Lol el o Lo suddl))l &I € ol goors 68 ol S5
st 53 sad ghyme GALIIE 5 AR slas el 3l suliind 5 3selasa olisalol
098 55el0b)y OB LS 0 S, Gaaed 0L Bisel was lag,ls Lo ol dls
o Lol & aleMb) Gy Sanas JEDI 51 5Ly Gude G 5 als cujsne s A (5)3§4L5
S oledbl sume 5 Gusae GIE GBS 5 (A 503 4 Sl sad Bad swiass; a5k
S e pailsa a5y (nl Al Lol il 4l 5uiS wuiila Ho glaial, 4 JS bl
OB odhgel s slau S, s b sl 0 oS Bae ool 4 faas e Gl She Hual
GBI ) S e 4 Gl gene 4 (I Gl b eadd sl qudla 4 e sl
Baiandilyl el e 31 aph (i wilsh wb ob) Geots Sha fored sad Ju
OYlas Jebb clls € ol su g Juliie (i) sel Lose o 5586 S o (slsine
Glsh B s 50is @oSol LSS 5 Lyl Guose 28 s e SIS
slaanal, wil g 5 wals pdseals 5 5 saesls 5 € WS w5 1, s ol seT0b)
Gl b 3o sel (ol oS el o Bl wpa a5 el Ll 5o 50 1 Sk
O 5 oSl - ausly slag il el 558l 5 Al (SSy (paiads
s 2l 5 suwie (L5 Glalicd (gl use S S pand slas 0

slasal, 5 soliil 5 DELW Gloae (s o0 o2 Lo 3558 Gt e gl o
Gosaa LIS 5o Sselusanmd 5 Seelusd Ghselolb)y o Sl 5 il
dse sunl Lo Wlfice denly saite S Olieds PEL) HESE s L) s
sl 5 saliin) b s sdleds 05 L8 silase GBosel Sha Lo S slagia s
aile HsaestinSoly pladyyl lassd Ol (154) obls,l 5 oledbl g s
e s el 0 S al i (6080 baas O i 1) ledTluss 5 (oledTosa
5 S5 ol S8 s Ja wile AL @YU gl slassmaly wls e 156 s
3900l Olaselimils 5o U Ol g ) (SanSobosa 5 plasess (abiobsa Gl

. (Vanderlinde et al., 2012) aas 5555

jook



¥4

%

£ IO

VEOY i g oo 5 o (VE o) ¥ ijlad 1 6590

A slasler f
SO

Stratégies d’apprentissage
Autoapprentissage
Autonomie

Approche communicative
Approche actionnelle
Constructivisme
Savoir-étre
Savoir-apprendre

. Stratégies métacognitives
10. Stratégies cognitives

11. Politzer

12. McGroarty

13. Willing

14. Paul Cyr

N U R W

16. Henri Holec

17. Autoapprentissage

18. Apprentissage autonome
19. Little. D.

20. Nunan. D.
21.CRAPEL
22.O’Malley et Chamot
23. Gildas Neger

24. Besoins d’apprentissage
25. Albero et Poteaux

26. Savoir-apprendre

27. Wenden

28. Rubin

29. Acte d’apprentissage
30. Apprendre a apprendre
31. Savoir-apprendre

32. ASDIFLE

33.Cuq

34. Porcher

35. Barthélémy et al.

36. Barbot

37. Barbot

38. Carton

39. Vanderlinde et al.

P

Léc.’u.uj.'ﬁd Y

(solacs ol s 5 lllse L) an 5 N0



¢4

L TN

‘J/Jf/—i.)bjwd Cgles dnllls S A

c.)l.'u A

sleFlial 5 sal@inl plie oo (VA1) sosesa) audse 5 dlrss lieas e
bnbs alodl 5 Gl slasia s b Ghadsls P L oT bls,l 5 sdbs
AVY=AAL (Y)Y 590

stolin o Slbls,) 5 Sledb] 5l ulS (V- ) Glolae wane 5 slas (ol ®
e 1) 0 e

(W) wgolas 5.0 5 tlllase 5S) dan 3 (S0l (slagual, (VAAA) oy s ®
woravs ol LED 1) 46

il s Al glbila glassaaly (VYAY) saly Bl ool 5 ssm) i ham
29 Plrlng Glosel s ulise liae b Lo pualy oS80 Ga bSO (s
MTAYA (V) b ol slaslia i85 ol

OISl sl pha s xSl slassmaly cS580 LS, (VWAA) (oias (giens ®
VYN0 (V)8 e oo (L8 s 5 - 0a LS K Olsieds eI LS

ol 5L eoSub slassaal, L(VWYAY) salp Bl spld 5 Laoael w i LS e
(ol sat Olaselols ol o Laasal, oSG b ocule GBS, s
YOW=YAV(VA) & G5 5l slalican

References

e ACTFL (1994). The functional competency assessment interview. Evaluator
Training Manual. Montreal, McGill University.

e ALBERO, B. (2000). Self-training in an institutional context. From the
paradigm of instruction to the paradigm of autonomy. Paris: The Harmattan.

e Barbot, M. J. (1998). Presentation: didactic developments and diversification of
resources. Studies in Applied Linguistics 112, Paris, Didier, 389-395.

e Barbot, M. J. (2000). Self-learning. Didactic collection of foreign languages.

CLE International.

jook



FY

Soess

Barthélémy, F., Groux, D., & Porcher, L. (2011). French as a foreign language.
The Harmattan.

Carroll, J. B., & Sapon, S. M. (1959). Modem language aptitude test (MLAT).
New York, Psychological Corporation.

Carton, F. (1994). Teaching and learning modern languages. Innovation, we
know how to do it. Renovation at school, college, high school. The modules in
Second. Didactics. Keys to come No 1. Nancy-Metz, CRDP de Lorraine.

Council of Europe (2001). Common European Framework of Reference for
Languages, Paris: Didier.

Cugq, J. P. (Ed.) (2003). Dictionary of didactics of French as a foreign and
second language. Paris. CLE International.[In French].

Cyr, P. (1998). Learning strategies, Paris, CLE International.[In French].

Cyr, P. (1998). Learning strategies. Translation of A. Abdullahi and S.Y. Sajjadi
(2018). Tehran: SAMT.[In Persian].

Holec, H. (1981). Autonomy and foreign language learning. Oxford/New York:
Pergamon Press.

Holec, H. (1991). Learner autonomy from teaching to learning. Foreign
language training. Permanent education, n° 107, Paris, 59-66.

Holec, H. (1992). Learning to learn and hetero-directed learning. French in the
world. Research and applications.

Little, D. (1991). Learner autonomy 1: Definitions, issues and problems,
Authentik, Dublin.

Mohammadi, M. (2009). The relationship between the use of learning strategies
and the level of proficiency of English language learners as a foreign language.
Educational Management Innovations, 3, 115-103.

Neger, G. (2003). A sociocognitive approach to motivation. ALSIC. 5(2).

Nunan, D. (1997). Designing and Adapting Materials to Encourage Learner

RNE g sl (VE ) ¥ it V£ Gy S sl &

sk



? Ol poI0b ) ey gl s Sss N %7
LN WSO

Autonomy. In P. Benson, & P. Voller (Eds.). Autonomy and Independence in
Language Learning. London: Longman, 192-203.

e (O’Malley, J. M., & Chamot, .A. U. (1990). Learning strategies in Second
Language Acquisition. Cambridge: Cambridge University Press.

L . (1985a). Learning strategies used by beginning and intermediate ESL
students. Language Learning. 35, Issue 1.

LI . (1985b). Learning strategy application with students of English as a
second language. TESOL Quarterly. 19(3).

e Oxford, R. L. (1990). Language learning strategies: What every teacher should
know. Boston: Heinle & Heinle.

¢ (1996). Language learner strategies around the world: Cross cultural
perspectives (Technical Report #13). Honolulu: Second language Teaching and
Curriculum Center. Hawai: University of Hawai’i.

& (1988). Styles, Strategies and Aptitude: Connections for Language
Learning. In Parry, T.S., & Stansfield, C.W. (Eds.). Language Aptitude
Reconsidered. (67- 127). Englewood Cliffs. NJ: Prentice Hall.

LI (1992). Language learning strategies in a nutshell: Update and ESL
suggestions. TESOL JOURNAL. 2(2), 18-22.

e Politzer, R. L., & Mcgroarty, M. (1985). An exploratory study of learning
behavior and their relationship to gain linguistic and communicative
competence. TESOL Quarterly, 19(1),103-123

e Porcher, L. (1992). Omnipresence and diversity of self-learning. Self-learning,
French in the world. Research and applications, 6-14.

L (1995). French as a foreign language. CNDP: Hachette education.

& e (2004). The teaching of foreign languages. Living languages
collection, French as a foreign language. HACHETTE Education.

e Rahmatian, R., & Zohrevandi, M. (2011). Investigation of the level of use of

1FA



1¥4

Soess

cognitive strategies and its relationship with the independence of language
students. Comparative Language and Literature Research, 3 (7), 190-173.
Sedighifar, Z., & Khaleghizadeh, Sh. (2018). Memory, cognitive and
compensatory strategies: investigating the relationship between the use of
strategies and the level of success of non-Iranian Persian learners in writing
skills. Language Related Research, 1 (43), 138-113.

Seraji, F., & Attaran, M. (2021). Application of Information and Communication
Technology in the Curriculum. Tehran: SAMT.[In Persian].

Tardif, J. (1992) For strategic education: the contribution of cognitive
psychology, Montréal, Les Editions Logiques.

Vanderlinde, R., Dexter, S., & van Braak, J. (2012), School-based ICT policy
plans in primary education: Elements, typologies and underlying processes.
British Journal of Educational Technology, 43(3), 505-519.

Vakilifard, A.R., & Khaleghizadeh, Sh. (2014). Persian language learning
strategies: examining the relationship between nationality with the use of
strategies among non-Iranian language learners. Language Related Research, 2
(18), 261-286.

Wenden, A. (1983). A literature review: The process of intervention. Language
Learning, 33(1), 103-21.

Wenden, A. L. (1986). What do second language learners know about their
language learning? Applied Linguistics, 7(2), 186-205.

Willing, K. (1988). Learning Styles in Adult Migrant Education. Adelaide, South

Australia, National Curriculum Resource Centre.

RNE g sl (VE ) ¥ it V£ Gy S sl &

sk



